















































































































































































































































































































































































































































































































































































































































1. Attending Skills Sct #3: Reflecting Feelings
#3 4. Feeling Faces 193
#3.5a-c: Categorized Feeling Words
#3.6: A Continuum of Fecling Words
#3.7: Six Reasons that Inhibit Sclf-Disclosure
#3.8: Listening to Your Own Feelings and Emotions
#3 9 Responding to Others Exercise #1
#3.10a: Assignment #3: Attending Skills Set #3. Responding to Feelings
#3.10b: Assignment #3: Discrimination Exercisc

[ PART 2: THE INTERPERSONAL BRIDGE OF SELF-DISCLOSURE

SELF-DISCLOSURE Dav+
#4 1. Devotion #4: Give of Yourself
1. Follow-up: Attending Skills Set #3
11, The Interpersonal Check List (ICL)  Understanding One's Interpersonal Style
fid.2a-b. Interpersonal Check List
#4.2¢: Interpersonal Check List Score Sheet
#4.2d. Interpersonal Check List Profile Sheet--Sixteenths
#4.2¢. Interpersonal Check List Profile Sheet--Donvéov
. The Interpersonal Bridge of Sclf-Disclosure
#4.3: Some Rules of Sclf-Disclosure
#4.4: Sclf-Disclosure Exerciscs, explain, and facilitate exercise
#4.Sa. Assignment #4 Sclf-Disclosure
#4.5b° Assignment #4  Discrimination Exercise

( PART 3: THE CONNECTION—-EMPATHIC SKILLS LEVEL 1

THE CONNECTION=-EMPATRIC SKILLS LEVEL | Day$s
#5.1: Devotion #5 From Where Love Came & Why We Love
. Follow-up: Sclf-Disclosure Assignment
1. An Introduction to Empathy
#5.2a: Scriptural Overview of Empathy
#5.2b: Overview of Empathy Communication
#5.3: Responding to Others Exercisc #2
I11. Empathic Skills Level 1; Accurate Empathy (AE-1)
#5.4a: Some Prercquisite Scriptural Values of Empathy
#5.4b: Some Prerequisite Values of Empathy & Their Behaviors
#5.5: Responding to Others Exercise #3
5.6a: Assignment #5: Accurate Empathy
#5.6b: Assignment #5: Discrimination Exercise

THE CONNECTION-EMPATHIC SKILLS LEVEL 2 Dayé6
#6.1: Devotion #6: If One Pait Suffers, Every Part Suffers
1. Follow-up: Empathic Skills Level 11 Accurate Empathy (AE-1)



1. Empathic Skills Level 1. Accurate Empathy (AE-1) (continued from day 5)
#6.2: Empathic/Non-Empathic Persons
#6.3a: Responding to Others Exercise #4
#6.3b. Expert Responscs to #4 Scenario #9

HI. Empathic Skills Level 2: Advanced Accurate Empathy (AE-IT)
#6.4: Empathy: A More Clear Reflection
#6.5a: Responding to Others Exercisc 4S5
#6.5b. Expert Responses to #5 Scenario #12
#6.6: Empathy Being More than a Skill & the Anti-Helper
#6.7a: Assignment #6. Advanced Accurate Empathy
#6.7b. Assignment #6: Discrimination Excrcise

194

THE CONNECTION-EMPATHIC SKILLS LEVEL 2 Continucd Day?
#7.1° Devotion #7. LOVE: The Most Excellent \Way
1. Follow-up: Empathic Skills Level 2° Advanced Accurate Empathy (AE-1)
1. Empathic Skills Level 2: More on Advanced Accurate Empathy (AE-11) (conunued prom day 0)
#7.2: Other Kinds of Empathic Response Leads
#7.3a° Common Mistakes and cxplain
#7.3b: Common Mistakes Excrcise
#7.3¢: Common Mistakes Exercise Answers
#7.4a. Responding to Others Exercise #6
#7.4b: Expert Responses to #5 Scenario #15 & #16
L More On Advanced Accurate Empathy  Caning Enough to be involved
#1.4: Listening Self-Knowledge
#1.7b: What the Professionals Say About Empathy
#7.5: Discerning Empathy from Sympathy
#7.6a: Responding to Others Exercise #7
#7.6b. Expert Responses to Scenario #17-20
IV. The Last Frontier (Where to Go From Here)
#7.7. The Last Frontier and discuss
Program Table of Contents
#738: Where to Go from Here. Towards Wisdom and discuss

Postscrirr: Knowing the above docs not make onc a “counsclor™ any more than knowing how to drive a nl muhes
onc a carpenter.  Nevertheless, the above are some of the most important shills  Mastening these in love wall pase the
way to rich relationships that honor God and help others  Many other shalls remain that are sumlar or are more
advanced.  Some of these are defining goals, identifving themes, pre-problem solving, relabehing. being concrete,
clanfving, personalizing, praising, humor, identify ing behavior, clanfying cause and effect, scting hmits, relating
alfect and behavior, prompting, stating confidence, summarizing, using metaphor and analogy, refernng, idcanfying
cognition, confronting, focusing. rehearsing, mutual communication, intcrpretation, reassuring, providing rationales.
client directing, interpreting non-verbals, modehing, imagery. developing valucs, silence, using paradoses, touching,
advice giving. ordering communication, theoretical interpretation, reasoning. rhetorical questioning Bl These are
combined with other skills to form a varicty of helping disciplines that help persons cope and grow:  these include
pastoral counscling, crisis intervention, and the many kinds of psychotherapy from Freudian to Clicntcentered, from
helping in crises and family difficultics to aiding in relicf from destructive compulsions and bad habuts,

BlAdapied from Coyle. "Counscling Ministry Training Program®.
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Title
1958

LOVE,
LISTENING,
LIBERATING:
The Art of

Christian Caring

"l have found the paradox that if
I love until it huns,
Then there is no hunt, but only more love *
Mother Teresa of Caleutta

*Love does not dominate, it cultivates ®
Goethe

“Love is the only force capable of transforming
an enemy into a friend ”
Martin Luther King

"Love begins when a person feels
another person's needs are
as important as his own.”
Sullivan

"Greater love has no one than this, that
he lay down his life for his friends.”
Jesus Christ
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Devotion #1: Biblical Love

106
Romans 13:9-10

The commandments . . . are summed up in this one rule: "Love your neighbor as
yourself." Love does no harm to its neighbors. Thercfore love is the fulfillment of the law
(Scc also Mt. 22:37-30, Gal. $:14, and Lev. 19°18)

John 15:9-13, 17
9-13 As the Father has loved me, so have 1 loved you Now remain in my love  If you obey
my commands, you will remain in my love, just as 1 have obeyed my Father's commands and
remain in his love. 1 have told you this so that my joy may be in you and that your joy may be
complete. My command is this- Love cach other as | have loved you Greater love has no
onc than this, that he lay down his life for his friends.
7 This is my command: Love cach other.

1 John 2:10; 3:11, 16-18, 23

2:10 Whoever loves his brother lives in the light, and there is nothing in him to make him
stumble.

I This is the message you heard from the beginning We should love one another.

16-18 This is how we know what love is Jesus Christ laid down his life for us. And we
ought to lay down our lives for our brothers. If anyone has material possessions and sces
his brother in nced but has no pity on him, how can the love of God be in him? Dear children,
let us not love with words or tongue but with actions and in truth

23 And this is his command. to believe in the name of his Son, Jesus Christ, and to love one
another as he commanded us.

1 John 4:7, 16, 21
7 Dear friends, let us love onc another, for love comes from God  Everyone who loves has
been born of God and knows God
16 God is love. Whoever lives in love lives in God, and God in him
21 And he has given us this command Whoever loves God must also love his brother.

1 Corinthians 12:31, 13:1-8

31 Eagerly desire the preater gifts. Now 1 will show you the most excellent way

1-3 I 1 speak in the toagues of men and of angels, but have not love, | am only a resounding
gong or clanging cymbal. If I have the gift of prophecy and can fathom all mysteries and all
knowledge, and if 1 have a faith that can move mountains, but have not love, I am nothing If
1 give all I possess to the poor and surrender my body to the flames, but have not love, | gain
nothing,

4-8 Love is patient, love is kind. It does not envy, it does not boast, it is not proud It is not
rude, it is not sclf-secking, it is not easily angered, it keeps no record of wrongs. Love does
not delight in evil but rejoices in the truth. It always protects, always trusts, always hopes,
always perseveres. Love never fails.
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Love, Listening, Liberating 107

Principle

When you wisely love and wisely listen to a hurting person,
you help that person camry their burden. Your help liberates.

LIBERATION

WISDOM ) LOVE & LISTENING

When Love and Listening are divided by Wisdom,

Liberation results.
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Listening Self-Knowledge

108
This is a listcning self-knowledge test 132 Read each statement, then place a
"T" for "True" or an "F" for False in the blank.
1. Youcan'tlearntolisten. Your are cither good at it or not.
2. _____Listening requires very little effort, just the simple effort to relax with another.
3 The words lIisterung and hearing mean the same thing
4 _ Listening involves only your cars
S. A basic "empathy question® that we might ask in a helping situation might be, “What

happened in this person’s childhood?" or "Why does the person do those things™

6. When I can repeat what a person has said, 1 have listened well

7. _____ Listening is an objective process  Your emotions do not atlect your ability to listen

8 ___ Inahelping situation, I tend to speak consoling words more than listen

9 Good speakers are usually good listeners.

10. ___ When responding to fecling and meaning, one is expressing good sympathy.

11, __ Youlisten better as you get older

12. _____ To fully respond to another, we need to accurately reflect the content of another's words
13. _____ Empathy means understanding another person's frame of reference.

14, Your nced to listen becomes less afler you leave school

IS. ___ Youlisten primarily to get information.

132 Adapied from, Listening by Doing, 2, and CarkhufT's. Trainec’s Guidg for The Art of Helping VI, 132-
133. Full bibliographic matcnal for all of the abbreviated works can be found in the bibliography .
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Program Outline

199
[ PART 1: THE FOUNDATION--ATTENDING SKILLS ]!
ATTENDING SKILLS SET #1 Dl
Biblical Love: Devotional #1
1. Love, Listening, and Liberating Introduction
1. Attending Skills Set #1: Body Language and S-O-1.-E-R
ATTENDING SKILLS SET #2 Day 2
No Greater Love.  Devotional #2
I Listening and Expectatians
11 Attending Skills Set #2: Reflecting Verbal Content
ATTENDING SKILLS SET #3 Dy 3
You Must Love Your Brother  Devotional #3
I, Types of Listening
1. Attending Skills Sct #3: Reflecting Feelings
| PART 2: THE INTERPERSONAL BRIDGE OF SELF-DISCLOSURE )
SELF-DISCLOSURE Day 4
Give of Yourself  Devotional #4
I The Interpersonal Check List  Understanding One's Interpersonal Style
Il The Interpersonal Bridge of Sclf-Disclosure
[ PART 3: THE CONNECTION=EMPATHIC SKILLS ]
THE CONNECTION=-EMPATHIC SKILLS LEVEL 1 Day §
From Where Love Camie & Why We Love  Devotional #5
1. AnIntroduction to Empathy
II.  Empathic Skills Level 11 Accurate Empathy (AE-1)
THE CONNECTION-EMPATHIC SKILLS LEVEL 2 DAy 6
If One Part Suffers, Every Part Suffers:  Devotional #6
I Empathic Skills Level 1 Accurate Empathy (AE-1)
I1.  Empathic Skills Level 2: Advanced Accurate Empathy (AE-11)
THE CONNECTION—-EMPATHIC SKILLS LEVEL 2 Continued Day 7

LOVE: The Most Exccllent Way: Decvotional #7
1. Empathic Skills Level 2: Advanced Accurate Empathy (AE-II)
Il. More On Advanced Accurate Empathy
1. The Last Frontier & Where to Go From Here
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Allen Ivey's Principles to Helping!3?

The Central Principle:

Listen, listen, listen,
then listen some more before taking action or giving advice.

Other Principles:

--Helpees will talk about topics to which you are able and willing to hsten.
However, avoid prying and rescuing.

--Focus on the positive: search for positive assets in the person and
the person’s situation.

--As a helper, you can be mostly helpful if you are truly yourscelf.
Seck to define your own style of helping.

--IZam trust so that you may listen effectively.

--Attending and listening at times may be sufficient for effective helping
and counseling.

--1f you listen first, persons are much more likely to accept your ideas,
advice, and interpretations later. Even better, if you listen first, many
persons will come to uscful and correct interpretations on their own.

--Skill practice may result in a temporary decrease in conmunication.

However, if you work on the skills and leam them to near perfection,
they will become a natural part of you, and you may find yoursclf
a greatly improved communicator.

n3Ad.1plcd from Ivey, Basic Attending Skills. 6-13, 58, 109
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Who Has Been Heard? s01

Think back on a time when someone listened to you in a helpful way. 1f you can, get
an image of that situation and recall what you saw, heard, and felt - As you recall that time,

reflect and think on what that person did

This may help you sce the power and usc of listening  Now write out the answer to
the following two questions

How did it feel to have someone listen closely?

What specifically did the listener do which helped?
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What the Professional Say About Empathy

202
The Empathy Professionalst’*
"The imaginative transporting of oneself into the thinking, feeling, and acting of another
and so structuring the world as he does " Dymond, 1949

"The term 'empathy’ derives from the Greek word empatheia, which implics an active appreciation of
another person's feeling experience ” Astin, 1967

"The capacity to take the role of the other and to adopt alternative perspectives vis-a-vis
with onesclf " AMead, 1934

"The process by which a person momentarily pretends to himself that he is another person, projects
himself into the perceptual field of the other person, imaginatively puts himself in the other
person's place, in order that he may get an insight into the other person's probable behavior in
a given situation " Coutu, 1951

"The ability to step into another person's shoes and to step back just as casily into onc's own shoes
again. . .. Itis not identification, which involves stepping into another person's shoes and
then being unable or unwilling to get out of them * Blackman, et al, 1958

The Premier Empathy Professional’*s

"Entering the private perceptual world of the other and becoming thoroughly at home it It
involves being sensitive, moment to moment, to the changing telt meanmings which flow an this
other person, to the fear or rage or tenderness or confusion or whatever It includes
communicating your sensing of hisher world as you look with fiesh and unfrightened
eycs. .. To be with another in this way means that for the time being you lay aside the views
and values you hold for yourself in order to enter another's world without prejudice  In some
sense it means that you lay aside your self, and this can only be donce by a person who s
secure enough in himself that he knows he will not get 1ost in what may turn out to be the
strange or bizarre world of the other, and can comfortably return to his own world when he
wishes ™ Rogers, 1975

The Christian Professional
"Praise be to the God and Father of our Lord Jesus Christ, the Father of compassion and the God of
all comfort, who comforts us in all our trouble, so that we can comfort those in any trouble
with the comfort we oursclves have received from God *
Paul, A.1). 56, 2 Cor. |:3-4

The Most Sacred Professional
"Love your neighbor as yourself.” Josus, 32 B.C, ML 19:19

134Goldstcin and Michacls, Empathy., 1-3.

‘35Rogcrs. “Empathic: An Unappreciated Way of Being,* 4. CF, Eiscnberg & Straver, Empathy and lis
Development. 27-9, Ivey, Migrogounsgling. 128-131, and Muse. ¢t al., "Arc Religiously Integrated Therapists More
Empathic,” Journal of Pastoral Carg 48 (Spnng. 1994): 14223
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Our Communication .
20!

Remember---

What we say
is not nearly as importa»nt

as how we say ii!
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Egan's S-O-L-E-R1% o

Egan says that most persons will

"read cucs that indicate the quality of your presence with them."

S-0-L-E-R mcans: S quare
O pen
L can
Eyc
R clax

S = Squarely face the person your helping
(do not tum away)

O = Open your posture
(do not cross your anns or be smug)

L

Lean toward the person
(do not be lazy, but exhibit attention)

E = Eye to cye the person
(do not stare at the wall or into space)

~
i

Relax and be natural and comfortable
(do not be fidgety or exhibit nervousness)

Some que.sions to ask if you are attending are:

--What are my attitudes toward this person?

--How would I rate the quality of my presence?

--To what degree does my nonverbal behavior indicate a wiallingness to work
with this person?

--What attitudes am 1 expressing in my nonverbal behavior?

--What attitudes am I expressing in my verbal beliining?

--In what ways am [ distracted from giving -ty full att .»¢:on?

Remember: when love and histening are divided by wisdom, ibc: conresuic. Part = vhe "wisdom® will be knowing
how to attend and to what degree you need to atiend

136Adapted from Egan, Mlled Helper, Sthed.. 108-111. and Intgrpersonal Living (1976), %6-98
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Assignment #1: Attending Skills Set 1: 208

Body Language
During this weck, observe the body language of those around you in your job, recreation, or iving

quarters. As you observe them, record your observations in answering the questions below  You
should use more than one person for each question Do not use personal names

Example of poor atiending 1 saw these two brothers talking  Onc was clearly excited  But the other was saving, *Ohk,

ok, that's great.” but he just continucd to fook down and away  His bady Language was clearly revealng that he was
anvous to leane  His mund was on something clsc

Others: Obscrvations/Interactions
1. How did this person exhibit good S-O-L-E-R©7 attending skills:

2. What posture/actions did this person do to show poor attending
skills:

Yourself: Obscrvations/Interactions
1. Describe one time this week where you intentionally practiced
S-0-1.-E-R:

2. Describe one time this week where you attended poorly:

Hive a good week — Remember: Liberation is the result of love & listening divided by wisdom

‘-‘7Ad.1p!cd from Egan, The Skilled Helper (1990), 108-111, and Interpersonal Living (1976). %6-9%
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Assignment #1: Discrimination Exercise'’®
206

Read the quotes and responses below. Read and think about all of the responses before answering
Look at #1.11;_Discrimination Exercise Code. "4" means very effective and "1” means very

ineffective. Place a "1” at the worst response and a 4" at the best response, then a 3 at the next best
and a 2 at the next to the last. Under cach section, cach response should have a number, and no two
responses should have the same number.

Quote 1: "1 don't know if I'm right or wrong, fecling the way 1 do. But I find myself withdrawing
from people 1 don't scem to socialize and play their stupid little cames anymore ™

(2)_____ 1. "You're going to have to work hard at getting them to accept you "
(3)_____ 2. "You're really down because they won't let you be yourself'™

(1)____ 3. "Friendships like this are precarious at best *

()____ 4 “You're really fecling low because you can't be yourself and you want to be

yourself "

Quate 2: "Somctimes I question my adequacy in raising three boys, especially the baby - Well, | call
him the baby because he's the last. [ can't have any more so 1 know I kept him a baby longer than the

others  He won't let anyone clse do things for him  Only Mommy!*

}) I.  "You feel concerned because your son is so demanding *
) 2. "You are going to have to involve him in situations where he can develop some

independence ”
(hH 3  "Could youtellme . have you talked with your husband about this?

(4) 4. "You're really upset with yourself because you haven't been able to cut the cord
and you want to be able to do what's best "

Have a good week - Remember: Liberation 1s the result of love & histering divided by wivdom

138Adapted from Carkhuff, Traincr’s Guide for The Art of Helping VL, 109-121.
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Discrimination Exercise Code'?® -

4 -- Very Effective It is an accurate response to both where the
helpee is and where he/she wants to be ("You feel 7 because you
rcally want to make the nght decision . . ."):  providing understanding of
content and feeling as well a direction towards a clearer content, deeper
Seeling, and or a more substantial direction.

3 -- Minimally Effective It communicates an accurate understanding of
where the helpee is in tenms of both content and feeling expressed. 1t
communicates understanding but does not go beyond this understanding to
provide direction:  providing understanding of basic content and fcching,
hut no meaning and no direction.

2 -- Ineffective It is dircctly related to what the helpee said, but
it does not respond to the feclings expressed by the helpee providing
understanding of content only, but no understandmg of feeling, meanmg
and may only provide vague direction that 1s rather insensiive.

1 -- Very Ineffective Provides no understanding of content, fecling, or
meaning, as well as providing no direction.

13%Adapted from CarkhufY, Tranngr's Gudg for The Artof Helping VIL 106, 109, 118
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Devotion #2:

No Greater Love

John 15:9-13, 17

As the Father has loved me,
so have | loved you.
Now remain in my love.

If you obey my commands, you will remam i my love,
just as | have obeyed my Father's commands and

remain in lus love.
I have told you this so that my joy may be m vou
and that vour joy may be complete

My command s this
Love cach other as 1 have loved you

Greater love has no one than this,
that he lay down us hife for Ins triends

This is my command  Love cach other

1 John 3:16-18
This 1s how we know what love s
Jesus Christ 1aid down his life for us

And we ought to lay down our hves for our brothers
If anyone has matenal possessions
and sces his brother in need
but has no pity on him,
how can the love of God be in him?

Dear cluldren, let us not love with words or tongue
but with actions and in truth.

1l

IR
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Exploring Attending Skills'3V -

m_—

. Describe yourself:

‘»d

- Are you sitting in a way that helps you learn?

(S

~ From that descnption, what conclusions could you draw about vourselt®

1. What could you change so that vou would be better able to learn”

-

Good attending moves quickly beyond the physical observations and what these may indicate Alln
all, the helper is dependent upon the helpee’s communications At the carly stages of a helping
relationship, the helper needs some basic information

Moving bevond:  We must respond to the content of a person’s troubling circumstance
The next step is to histen to the content  We focus by asking the SWH questions, 1)

SWIH == WHO? WHAT? WHEN? WHERE? WHY? How

Warning: if these come across as interrogations or pnssy cuniosities, the helping process
ceases and the helper becomes viewed as an impersonal space invader  We do not listen (o
solve the problem for the hurting person SWH are not asked to solve problems, but to gain
understanding and to learn how to communicate understanding (and later move onto to
communicate empathy--the essence of a loving relationship)

Remember: When Love and Lastening are divided by Wisdom. Liberation results  Part of the “wisdom™ will be
knowing how 10 attend and to what degree you need to attend

“”:\daplcd from Carkhufl, Student Workbook for The Ant of Helping VI 13

L Adapted from Carhhufl, The An of Helping VI 75, 92-9$




King Pygmalion Fashions a Dream
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King Pygmalion's Dream Comes True

211
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Listening, Expectations, & Growth

tJ
—
tJ

Beyond Our Need to Express Love, Why Do We listen?

We Listen to Help People Grow!!!
In What Areas of Life Can We Grow?

. In the Body of Christ!

Paul wrotc a lengthy passage and told us that we make up the body of Chnst 1
Corinthians 12 12-31  We must work together  What 1s the hand without the toot, the eve
without the hand” To work with someone, you have to listen and hnow them

Growth, then, can be in secing our need and in our ability 1o work wath others in Chnst

. In the Seven Dimensions of Life!

Spiritual growth in relation to and love for God

Social growth through enliveming our relationships

Inner growth through enliveming our mind

Growth in relation to erganizations

Growth in responsibility towards our work, rest, and play

Physical growth through mamntaining and revitahzing our body
Environmental growth through our stewardship of natural resources'd2

LN - TRV I S LS B

Growth, then, can be in our ability to balance the many dimensions of hte

HL. In Use of the Six Helping Principles!

When a person hunts at least some of the difticulty resides in him or herself

Helping proceeds through understanding first, not by agreement or disagrecinent
Helping usually proceeds to help a person help him or herself, not doing for them
Helping involves clarification on ethical 1ssues, not coercion toward dogma
Helping involves real and true respect, not proceeding through use of a bag of tncks
The occasions for helping are upportunities for growth for the helper and helpee!?

[ RV T SR VI R

Growth, then. can be i our ability 1o help and respect others more eftectively

19-26

"‘2Ad.1ptcd and renumbered from Chinebell.  ounsehing for Spirntually Empowered Wholencss, 3-23

"”Adap(cd from Hiltner, Pastoral Counsching  How Evens Pastor Can Help People to Help Themsclves,
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Reflecting Verbal Content'\¥3 213

Immediately providing advice or condemning or denying the sevenity of someone’s problems
or pain does not help To liberate a hurting person, one has to stay out of the hurting person's
way long enough so that you can sec how the hurting person sees and defines his or her pain
The best way to stay out of the way is through the open invitation to talk

Open/Closed Questions

Open:  Could you tell me a little bit about your _ 7 @raun. trouble strugele et )
How are things with your family, wife, 7 (chld wife. boss, et )
Closed:  Arc you marnied? Do you get along with you tamily, wife, ?

With the open question, "Could,” "How,” "What" empower a person to talk With
closed questions, the "yes” or "no” ("fine/OK/ete *) limits conversation, use the closed
question spanngly and only to get basic or background information

Minimal Encouragers:
Non-verbal mmumal encouragers  culturally appropnate eye contact, leamng forward in
interest, use of open gestures (8-0-L-1:-R)

U "Oh?" "Then”™ "And” “Umm-hummmm ™ "Uh-hubh " 4 Silence
2 The repetition of one or two key words S "Tell me more ™
3 Simple restatement of the exact same words ot the person's last statement

Paraphrasing:

The tocus 1s stull on the hurting person's view and expression When you paraphiase,
you restate what the person ts saying in your own waords

Example: "1 have had a ternble e with Bob - Since he got promoted he seems to have
gotten the big head  He keeps telhng me what to do  In fact, yesterday, he sid 1 wasn't
doing good and that o t didn't umprove, he'd fire me

Minimal encourager: "Fire you™" "Oh, man ™ ("Teling you what to do””
Paraphrase:

Example:  "Richard, vou're saying he's giving you hell and mught fire you'™ The nummal
encourager Ieads him to claborate in more detal The paraphrase gives feedback and lets
him know you heard what was said

Do note:  These are invitations and not pushy questions!

Reflecting Verbal Content:

Formula:  for reflecuon of content You seem to be saying (imsert abbreviated version)

You mean that (inwrs abbreviated version)

Remember: \When Love and Listcming are divided by Wisdom. Libesation results  Part of the "wisdom® will be

hnowing how to tell the vbvious from the actual “content” of a message

H“»’\d:lplcd from Ivey’'s Basic Attending Skalls, 3739, $3-57
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Reflecting Verbal Content Exercise'3’ .
214

Discriminating Paraphrasing Versus Parroting Exercise After each quote, place an "X" beside
the accurate response . When you are finished, discuss this with your partner

1 "I'mstuck My boss refused to let me do the new project my way | didn't check until U'd
done 40 hours of work and now I've got to redo the whole thing by Monday morning *
Responses:
a "You're saying that you're stuck because your boss refused to let you do the project vour
way and now you've got to redo the whole thing by Monday morning "
____ Parrat _____ Paranhrase
b "You're saying that you have to invest all that effort again "
____ Parrot _____ Paranhrase
¢ "You're saying that you didn't check in time and now you're in a tight spot *
~_ Parrot ~ Paraphrase

2 "Thanks for all the you've done for me this semester 1 was pretty nuned up when 1 got

here, but now 1 really feel I've got it together  I'm passing all my courses tor the first nme *
Responses.

a  You're saying you're succeedng acadenucally and 1 made a ditterence
~ Parrot Paraphrase

b "You're saying that vou appreciate mv help thus semester - You've gotten it together and
you arc passing all your courses *

~ Parrot - Paraphrase
¢ "You're saying you feel pleased with the effect my assistance has made on your
schoolwork ~

~ Parrot ~ Paraphrase

Reflecting Verbal Content Exercise  chose the first talker and first hstener - The first talker
chose a topic (like an interaction with a person) and talk on the topic for a tew minutes  The
other person should listen and use "open questions,” "numimal encouragers,” and
"paraphrases " Fill out the following  Then switch

Speaker#ltopec .~ Speaker2Tomec
Listener #1 reflected with the following Listener #2 reflected with the following
Open Question Open Question

Paraphrase Paraphrase

Mimimal Encourager Minimal Encourager

NSAdnplcd from Carkhufl, Student Workbook for The Art of Helping VI, 45




#2 7a
Assignment #2: Attending Skills Set #2:
Reflecting Verbal Content

During this week, try to look for the attending skills of reflecting verbal content in those around you
in your job, recreation, or living quarters  As you observe them, record your abservations in
answering the questions below  You should use more than one person for each question Do not use
personal names

Example of good aticnding  Thesc two brothers were talking about being wn the Gicld force One was clearly angn
The listener was nodding lns head and saying. *Ah-huh - Um-ommm ® A Pause  The histener then ashed. "You're
tclling mc that they scem 1o push you all pretty hard out there ©

Others: Obscrvations/lnteractions

1 In what way did this person exhibit good reflection of content skills (open question,

minimal encourager, paraphrase)

2 Desenbe one example of poor reflection of content shills (closed questions, judgments)

Yourself: Obscrvations/Interactions
I Descnibe one time this week where you used good reflection of content wath an open

question, a minimal encourager, or paraphrase

2 Ifyou can, descnibe one time this week where you used poor reflection of

content

Hive a good week -- Remember  Liberation is the result of love & histerung divided by wisdom



#27b

Assignment #2: Discrimination Exercise!¢
216

Read the quotes and responses below Read and think about all of the responses before answening
Look at #1 11 Discrimination Exercise Code "4" means very effective and "1" means very
incfTfective Place a "1" at the worst response and a "4” at the best response, then a "3" at the next

best and a "2" at the next to the last  Under each section, cach response should have a number, and

no two responses should have the same number

Quote 3: "Damn those pcople! Who do they think they are” 1 just can't stand interacting with them
anymore What a bunch of phonics'”

(4) 1 "You're furious with yourself because you aren't able to handle them and vou know
you should "

(1) 2 "Whydo you fecl these people are phony? What do they say to you™
(2) 4 "You're going to have to learn to assert yoursclf with these phomes ™
3y S "You're angry because they're so phony *

Quote 4: "l get so frustrated and funous with my daughter 1 just don't know what to do with her
She's so bnght and sensitive, but damn, she has some charactenstics that make me so on edge 1 can't
handle it sometimes ”

(1) 1 "Daughters are something clse, aren't they””
(2)

to

“Why don't you try giving your daughter some very precise hmitations Tell her
what you expect from her and what you don't expect tfrom her  No excuses'™

‘e

K

() 4 "You're really upset because you can't seem to be able to get her mobilized and
you really want to ©

"She makes you very angry because she sn't living up to her potential *

Quote 5: "1 finally found some people | can really get along with  There 1s no pretentiousness
about them at all They're real and they understand me | can be myself with them *

3 1 "That's a rcally good feehng 1o be wath people who care about you ™
(1)___ 2 "Whydo you think these people accept you””

(4)___ 3 "You're really happy because you can be yourself *

)y 4 "Now that you have found these people who enjoy you and whom you enjoy,

make sure you don't do anything to mess it all up "

Have a good week - Remember  Liberation s the result of love & listenung divided by wisdom

"“’Adaplcd from CarkhufY. Trainct's Guide for The Ant of Helping Vil 109-121




#3 1

Devotion #3:
You Must Love Your Brother

1 John 4:21
He has given us this command:
whoever loves God
must also

love his brother.

Getung to know your brothers and sisters 1s one sure way to
grow in your love  The only way to truly get to know your brothers s
to spend time with them, histeming to their joys and struggles  The only
way to truly get to know anyone 1s to spend time with them and to histen
intently to their struggles of heart and soul

As you histen closely to them, you will hear the deep flowing
rivers within the soul of your loved one. You will then leam how to
more wisely pray for them as well as how to be a better friend



#32
Ten Most Practiced
Nonproductive Listening Habits!¥?

1. Lack of Interest in the Subject: G K. Chesterton once said, "There are no
uninteresting subjects There are only uninterested people * Those with the widest interests
are the most interesting people, the best listeners, and the most successful listeners  80% of
the time you can find value in any conversation

2. Becoming so Preoccupied with the Package that You Miss the Content:
good listencrs notice but go beyond speech, accent, dress, grammar, speaking style,
monotone or excited, playing with objects, weanng unattractive attire

3. Interrupting the Speaker: drawing premature conclusions distracts or distorts and
slows communication Effective hsteners, "Hold their fire” until they have heard the whole
message

4. Focusing on Details and Missing the Point: like "Dragnet's” Sergeant Fnday,
these folks listen only to the facts  Effective histeners identify the concepts, the hub ot the
wheel, and the deeper meaning

5. Forcing Everything into a Preconceived Outline: imposing your own
organizational pattern on a message  Effective hsteners hear how things are, not how they
wish them to be

6. Demonstrating an Inactive Body State:  alack of attending skills turns speakers
oft (no §-0-1.-E-R)

7. Creating or Tolerating Distractions: find the area in a room where there are the
fewest distractions and make the speaker the most visible Do you allow anything to divert
conversation?

8. Tuning Out Difficult Material: exercising the mind and work on weak areas One
does not have to know all of the words of a sentence in order to pick up the meaning

9. Letting Emotions Block the Message: sometimes nonverbal messages send a
louder message than do the verbal messages, especially with messages that challenge or
contradict our own values and beliefs

10. Daydreaming: by concentration and exercise, one can learn from a speaker even
more than the speaker intended. Over 700,000 nonverbal cues can be observed  People
generally speak at about 150 words a minutes, yet the average adult can listen and
comprehend about 282 words a minutes

“71\d.1plcd from Robertson, Listen for Success: A Guide to Effectine Listening, 16-27
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Four Kinds of Listening & Reflecting Feelings

Four Kinds of Listening'48

Discriminative Listening: having the capacity to distinguish the excellent, the
appropriate, or the true. We do this when we go places to learn something special, new,
or unusual,

The Strategy for discriminating histening concentrate on main deas. the speaker’s patter/orgamzation, be
awarc of fcedback, and consciously formulate questions to clanfy

Evaluative Listening: having the capacity to determine the vatue of a speaker’s
persuasion or influence on us. A speaker is attempting (o gain our attention, win our
influence, sell us something, or win us over--so we cvaluate the speaker's affect on our
feclings.

The Strategy for evaluatne hstening  immediately apprasse the evadence. delay analvsis of the evidence,
increase your knowledge in the speaific arca. recognize the strategy of the persuader. wentifs common
fallacics (always has, alwarvs wilh and propaganda technmiques, wdentfs any changes in belief or attitude

Appreciative Listening: having the capacity to hear for pleasure, admiration,

to hear with the agenda to appreciate or give esteem to the song, music, speaher, or

person speaking. We listen in this way to improve the human being that we are.

The Strategy for approciatne hsteming - expend the effort 1o hsten closely. set astde time 1o listen and adopt

a physically and mentally receptive attitude, dentsfs the Jasure tine histening we ke the most. and evplore

new listcning pleasures

Empathic Li.S‘lL’IIiIIg: having the capacity to understand intimately the feelings,

thoughts, and motives of another. It is the capacity to get inside the skin of another

person and sece the world as they do. We seck to feel what the other is feeling,

The Strategy fos cmpathic bstemng - avord gudgment (1 Dke that,” "that was a waste of time.” "was

borning®), give the speaher tune, and focus on the speaker

NOTE: First three Kinds of listening--intrinsic--we listen to grow or profit personally

Empathic listening is extrinsic--we listen so that the other person may grow

Reflecting Feelings:

Formulas: for self<disclosure Lfeel _(imertteching word) _ because _(invert experience)

tor reflection of feeling  You seem to feel (insert feeling word) because (insert experience)
Use #3 4 Feeling Faces and #3 Sa-¢ Feeling Words as aids in tinding the best word

Remember:  When Love and Listeming are divided by Wisdom, Liberation results - Part of the "wisdom® will b
hnowing how to hear the obvious and not so obvious fechngs.

”"Adaplcd from \WolfT, ct al . Pgrceptive Lastening, 46-68
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Feeling Faces
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[Loved-Warm

|

Accepted
Accommodated
Admired
Adored
Affectionate
Affirmed
Agape
Amorous
Amiable
Appealing
Approved
Attached
Attractive
Belonging
Beloved
Charmed
Cheerful
Cherished
Chosen
Close
Coddled
Comforted
Complimented
Concerned
Congenial
Considered
Content
Cozy
Cuddled
Desired
Devoted
Edified
Enamored
Eros
Essential
Established
Estcemed
Favored
Fawned
Fulfilled

Formula:

#3 5a

Categorized Feeling Words

Good terms
Gratified
Grounded
Harmless
Heart-to-hean
Held decar
Homcly
Honored
Intimate
Liked
Mothered
Nestled
Nostalgic
Nursed
Pampered
Pastoral
Pleased
Privileged
Prized
Ravished
Renewed
Safe
Sentimental
Sheltered
Smothered
Snuggled
Soft
Soothed
Stroked
Supported
Tender
Tenderhearted
Touched
Treasured
True
Trusted
Truthful
Undergirded
Understood
Uplifted
Used

Useful
Vested
Warm
Warmed
Warmnearted
Welcome
Wistful
Wonderful
Worthy

{Alive-Happy

Agreeable
Alive
Alluring
Amused
Anxious
Appreciative
Aroused
Assertive
Aware
Beautiful
Better

Big

Blessed
Bhssful
Boastful
Brash
Breathless
Bright
Bnsthing
Bubbly
Carefree
Caring
Carried away
Challenged
Cheerful
Chernished
Clean
Comfortable
Complete
Consumed

Cuddly
Delighted
Desirable
Dreamy
Eager
Earthy
Ecstatic
Effervescent
Effusive
Elated
Enecrgetic
Energized
Engaged
Engrossed
Enraptured
Enthusiastic
Excited
Exhilarated
Expectant
Expressive
Fauberant
Exultant
Fantastzing
Famastic
Fehctous
Festive
Flounshing
Fortunate
Fricndly
Funny
Generous
Gentle
Genuine
Giving
Glad

Glad
Glowing
Good
Goad
Graceful
Gracious

21
Great
Gushy
Hopeful
Humorous
Hyped-up
Hyper
Inspired
Intense
Jocular
Jolly
Joyous
Light
Lively
Lovely
Loving
Moenry
Motherly
Optimistic
Overjoyed
Pleased
Proud
Ravishing
Robust
Romantic
Sangwine
Sensitive
Sensuous
Soaring
Social
Spirited
Tickled
Triumphant
Trusting
Turned on
Up
Virile
Vivacious
Willing
Wishful
Wonderful
Young

for reficction of feehingYou scem to focl (insert feeling word) because (insert experience)




Youthful
Zealous
Zestful

Satisfied-
Calmed

Assured
Calmed down
Considerate
Consoled
Content
Cool
Cozy
Cuddled
Delighted
Encouraged
Fulfilled
Helpful
Hopcful
Nursed
Pacified
Paid off
Pampered
Peaceful
Placated
Pleased
Refreshed
Relaxed
Released
Relieved
Rencwed
Rested
Revived
Safe
Satiated
Satisfied
Set
Settled
Sheltered
Soothed
Warm

Formula:

#3.5b

Categorized Feeling Words

{Bold-Strong

|

Active
Adamant
Adept
Adequate
Alen
Assertive
Bold

Brash
Brave
Callous
Capable
Certain
Challenged
Competent
Competitive
Confidem
Confirmed
Courageous
Daring
Decided
Dutiful
Dynamic
Eager
Egotistic
Enabled
Encrgetic
Equipped
Firm

Fut

Fixated
Focused
Forgiving
Fortified
Gallant
Heanty
Herioc
Independent
Industrious
Intense
Lionhearted

for reflection of feeling

Masterful
Mighty
Positive
Potent
Powerful
Productive
Pumped up
Qualified
Quick
Resilient
Resisting
Responsible
Robust
Secure
Sclf-assured
Self-reliant
Sold
Sough
Spinted
Stern

SufY

Stout
Strong
Sure
Tenacious
Unafraid
Unshakabie
Valiant
Vigorous
\irile

Wise

| Freed

Delivered
Disentangled
Emancipated
Exculpated
Exempted
Exonerated
Liberated
Loosed

Pardoned
Redecmed
Released
Rescued
Saved
Unmuzzled
Unshackled
Vindicated

| Amazed

Astonished
Awed
Awestruck
Attentive
Breathless
Captivated
Elated
Enchanted
Engaged
Engrossed
Excited
Exhilarated
Fascinated
Splendid
Thnlled
Tremendous
Wondertul

| Alone

Abstracted
Alone
Aloof
Apan
Awkward
Betrayed
Berefi
Distant
Forcign
Friendless
Loncly
Lonesome

39

a an o

Nameless
Neglected
Nothing
Pulled apan
Rejected
Scparated
Solitary
Stranded
Strange
Unfamibiar

{ Rejected

Abandoned
Accused
Ashamed
Battered
Culled
Damned
Distocated
Dominated
Excluded
Exiled
Rahked

Anxious-
Confused

Agony
Anguished
Apprehensive
Apologetic
Beaten
Bereaved
Bothered
Broken
Broken-down
Bruised
Capricious
Carried away
Cast about
Choked
Choked up
Collapsing

You scctu to fecl (nsert feeling word) because (insert experience)




Compressed
Conflicted
Confuscd
Conspicuous
Counterfeit
Closed in
Crabby
Cranky
Crappy
Crazy
Crosscd
Damned
Dazed
Delirious
Deluded
Demon-possessed
Disappointed
Disconcerted
Discontented
Discouraged
Disdained
Disfavored
Disgraced
Disgruntled
Disgusted
Disorganized
Disoriented
Distraught
Distressed
Despair
Desperate
Despondent
Distracted
Disturbed
Doomed
Down
Dreadful
Dreary
Dried-up
Drowning
Drummed

Formula:

#3 Sc¢

Categorized Feeling Words

Edgy
Emasculated
Enchanted
Encumbered
Fidgety
Fretting
Frightenced
Frustrated
Gnef strichen
Grieving
Harried
Hassled
Hasty
Haunted
Helpless
Hopeless
Jolted
Lamenting
Languishing
Lost
Miscrable
Mixed up
Muddied
Neurotic
Nervous
Nuts
Overalert
Overanxious
Oversensitine
Overwhelmed
Panicky
Paralyzed
Paranmd
Perplered
Peeved
Pessimistic
Pleading
Psychotic
Puzzled
Quandary
Radical

for reflection of feeling

Reluctant
Shamed
Shattered
Shocked
Shook-up
Sorry
Starved
Stuck
Stunned
Surprised
Tangled
Teetering
Tight
Tormented
Tontured
Torn
Trapped
Troubled
Turmoil
Uncertain
Unclear
Uncomfortable
Undecided
Upset
Uptight
Vacillating
\Worthless

Irritated-
Humbling

Agitated
Annoyed
Apologetic
Argumentative
Badgered
Belittled
Bitter
Bruised
Cheated
Conspicuous
Cynical
Deceived

Degraded
Demeaned
Denigrated
Derided
Deserted
Disdained
Dispraced
Dwarfed
Embarrassed
Enervated
Evaded
Exacerbated
Exasperated
Execrated
Exploited
Exposed
Foolish
Grouchy
CGuarded
Guided
Haggled
Heckled
Humbled
Humihiated
Hurt

Irate

lrked
Isolated
Insulted
Jackass
Jolted
Lowly
Malcontem
Maligned
Moaocked
Nagged
Odd
Offended
Oppressed
Perturbed
Preached to

223
Propelled
Prosecuted
Prostituted
Pulled apant
Pulled down
Punished
Put away
Put down
Rebuftled
Reduced
Regrettul
Ridiculed
Scandahized
Scolded
Scorned
Shamed
Shattered
Slandered
Smashed
Sore
Sorry
Stignmatized
Squashed
Thrown away
Thrown down
Thrown out
TFormented
Trashed
Trched
Uncovered
Undressed
Weary
Weighted down
Worked over
Wronged

You scem 1o feel (insert feeling word) bocause (insert expertence)




QOut of Control
Outraged
Overbcaring
Perturbed
Petulant
Pceved
Puffed up
Pushy
Quarrelsome
Radical
Raging
Rebellious
Red

Red-hot
Repulsive
Resentful
Revengeful
Riled
Sccthing
Self-centered
Sclf-conscious
Sclf-hating
Self-pleasing
Sclf-serving
Selfish
Shrewd

Sore

Spiteful
Steamed up
Stewing
Sulky

Surly
Ticked oft
Uncontrolable
Unfriendly
Unseemly
Unsettled
Unstable
Upset
Unruly
Vchement

Formula:

#3.5d

Categorized Feeling Words

Vicious
Vile
Violent
Volatile
Voracious
Vulgar
Wicked
Wild
Worked up
Wrathful

[Tired-1eak

Abused
Afflicted
Blocked
Bored
Complacent
Decrepn
Defenscless
Detormed
Demorahzed
Disabled
Discouraged
Dred-up
Droopy
Encumbered
Efteminate
Elderly
Exhausted
Faint

Fallen
Fallible
Fallow
Faltering
Famished
Fearful
Fecble
Fidgety
Fledgling
Floundenng
Fluttenng
Fragile

for reflection of feeling

Frail
Helpless
Horrible

i
Impotent
Immobile
Inadequate
Incapable
Incompetent
Inept
Insecure
Lagging behind
Languishing
Lethargic
Lifcless
Limp

L.ost

L.ow
Overwhelmed
Powerless
Quicet
Run-down
Shaky

Shy

Sick
Sleepy
Slow

Small
Smothered
Stodgy
Stressed
Timid
Unhealthy
Upset
Unsure
Usecless
Vain
Vapid
Vulnerable
Wanting
Weak

Weary
Weighted down
Whithered
Worn
Worn-out

Harmed-
Hurt

Afthicted
Attacked
Bruised
Burned
Chained
Corrupted
Crossed
Crushed
Deceived
Detiled
Destroyed
Double-crossed
Exploited
Sacrificed
Wounded
Wrecked

Scared-
Fearful

Afraid
Apprehensive
Cautious
Edgy
Fearful
Fretting
Frightened
Grave
Hesitant
Horrified
Hurried
Hurt
Hystencal
Impotent
Incapable

224
Inept
Insecure
Intimidated
Jumpy
Lifeless
Limp
Nervous
Paniched
Panicky
Paranoid
Petntied
Pleading
Prostituted
Psychotic
Reserved
Scared
Shaky
Stunned
Suicidal
Superstitious
Supnsed
Suspicious
Tauw
Tearful
Teetenng
Tense
Ternble
Ternfied
Threatened
Timd
Tormented
Torn
Uneasy
Uncontrolable
Unsafe
Unsure
Watched
Watchful
Worried

You scem to focl (nsert feeling word) because (insert experience)




[Doswn-Sad

|

Abject
Abyssal
Apathetic
Awful
Brooding
Bummed out
Burdened
Burned-out
Cheap
Cheated
Collapsing
Complacent
Crushed
Depressed
Desperate
Down
Emasculated
Empty
Enervated
Exhausted
Faint

[-allen
Gloomy
Glum

Grave

Grief stnchen
Grieving
Heavy
Helpless
Hopeless
Infirm
Insignificant
Loncly

Lost

Low
Miscrable
0dd
Plagued
Plunging
Poor

Formula:

#3 Se

Categorized Feeling Words

Reduced
Run-down
Ruined
Sorrowful
Sorry
Sodden
Sulky
Sullen
Tense
Ternble
Tormeunted
Torn
Uncasy
Unhappy
Unhealthy
Unknown
Unloved
Unnoticed
Upset
Unworthy
Useless
Vacamt
Vain
Vapid
Wanting
Withdrawn
Worn
Wom-out
Worthless

Forced-
Restraint

Abandoned
Abducted
Accosted
Aggravated
Alienated
Caged
Cajoled
Captured
Carnied away
Chased

for reflection of feching

Coerced
Constrained
Constricted
Closed in
Crossed
Dominated
Enclosed
Encompassed

Encroached upon

f-nticed
Entombed
Entrapped
Entrenched
Estranged
Exiled
Exploited
Floored
Hurried
Hunted
Hypnotized
Isolated
Judged
Muzzled
Nailed
Obligated
Orphaned
Plundered
Possessed
Pressured
Prone to
Propelled
Prosecuted
Provoked
Pursued
Pushed
Quarantined
Quictened
Raped
Repressed
Repulsed
Restrained

Restncted
Retarded
Seduced
Seized
Silenced
Squashed
Stifled
Stranded
Stunted
Subdued
Subjugated
Subordinated
Suffocated
Superseded
Suppressed
Thwarted
Trapped
Urged forward
Usurped
Withheld

Fornvard-
Angry-Evil

Acrimonious
Adverse
Argumentative
Angry
Agitated
Brash

Burned up
Captious
Cheap
Contemptuous
Crass

Cntical

Cruel

Cunning
Cynical
Disgusted
Dreaded
Engaged
Envious

Rk

Exacerbating
Exasperating
Facetious
Factious
Fanatical
Fearced
Fiendish
Ficrce

Fiery

Foisty
Fermenting
Ferocous
Fued
Forceful
Forward
Frustrated
Funous
Hard-heaited
Hated
Hateful
Haughty
Haunted
Heady
Hideous
Hostile
Hungry
Hun
Irntated
Inconsolable
Jealous
Livid
Malicious
Mischievous
Mordant
Mutinous
Nosey
Obscene
Obsessed
Obssessive
Oflicious
Ornery

You scem to foel (insert feeling word) because (insert experience)



#3.6

A Continuum of Feeling Words

226
LEVEL
OF CATEGORY OF FrainG 49
INTENSITY Happy San ArcRy SCiRED Covprsep Steos: | WEesy
Exoited Hopeless Funous Fearful Bewildered Potent Overwhelmed
_Hicy Elated Depressed  Secthing Afraid Trapped Super lmpotent
Overjoryed  Devastated  Enraped Threatened  Troubled Powcerful Vulnerable
_Mepirs Cheerful Upsct Aptated Edpy Disorganized  Encrpeng Incapable
Up Distressed  Frustrated  Insccure Mined-Up Confident  Helpless
Good Sorn {ertated Uncasy Awkward Capable Ihsecure
_Low Glad Down Upugin Timd Bothered Sure Shaky
Content Low Disnuned  Unsuse Uncomfortable  Scoure Unsure
Satisficd Had Annoyed Nerous Undeasded Sohd Bored
Hint - The intensity of any fechnge word actually depends upon the pesses with whom v as used
Responding
We respond with our body, our energy, our eves, our words, and our feelings
When we respond, we respond to CONTENT-——-  the words of the person
FEELINGS——  the feclings of the person
When we respond to meaning, MEANING—  the deep value-rich meanings/techings

we show the person that have captured both the content and feelings of their strupgle

Formulas: for self«hisclosure | feel _fenvert feehng word) _ because _finvert experiencel
for reflection of feeling  You seem to feel (invert fecling word) because (insert experience)

\When a person is hated and despised, that person usually hates and despises in return  Even the
best of us have trouble remaining positive in negative circumstances  Even in the worst
circumstances, the person who remains strong usually does so because of the nurture of the loving
relationships in his or her past  Yet when is person is respected and loved, they receive affirmation
and strength  Listening is the key to showing respect and love  So each time we wasely love and
listen in respect, we liberate--to some extent we liberate that person or help share that person’s
burden

Remember Liberatton s the result of love & histeming divided by wisdom

149 Adapied from Carkhuff, The Art of Helping V1L 107, Sindent Workbook - for The Art of Helping VII. 63




#3 7

Six Reasons that Inhibit Self-Disclosure!*® .
1. The Flight from Self-Knowledge. ncvitably, the individual is his own
severest judge  Sclf-disclosure is one of the principal ways of communicating not only with
others but also with oncself Sclf-disclosure crystallizes aspects of the self that a person
would rather live with silently--however paintul the living--than face

2. The Fear of Intimacy. Decep scif-disclosure brings some degree of intimacy
Even though some have the courage to let others see the "mystery of iniquity™ or even the
"mystery of goodness” that they are, they flee the intimacy that could result For some
people, the fear of human relations s greater than the fear of death

3. Flight from Responsibility and Change.  This is a tlight from the anxicty
and work involved in constructive personal change  Self-disclosure leads to the revelation of
arcas of deficit and of aspiration in human biving  Sclt~disclosure commits one to converston,
to the process of restructunng one's hife, it demands that one leave the secunty ot his own
house and journey into a foreign land - The pressure to change s greater than in a one-to-one
situation, facing the implicit or explict demands of the community

4. The Reverse Halo Iltfﬁ.’('l. The “halo effect™ means that a person competent in
one area is likely to be judeed by many to be sinilarly competent other areas (even when not)
Therefore, one may feel threatened at revealing hinvherself for fear that such a weakness will
be related to all arcas of hivher lite  If one admits to problems in his private lite, he tears that
others will assume incompetence in hus professional life

5. The Problem of Guilt and Shame.  Shame is pumanly the exposure of self
to oneselt’ a weakness or deficit one did not see untid “shamed ™ There s a quality of
suddenness  In a flash one sces his or her unrecognized imadequacies  Without being ready
for the revelation of self to selfl much less will one be ready to expose self to others The
acceptance of one's flaws and exposure of them to others can be among the most sigmificant
hinds of growth experiences

6. Fear of Rejection.  Atihe heart of this is the thinking that "If others really knew
me, they wouldn't accept me ® A lot of the time, this is based upon the thinking that others
will not accept me because, deep down, 1 don't accept myself

Remember: When Love and Listeming are divided by Wisdom, Liberation rosults  Part of the *wisdom” will be
knowing when and how much to sclf-disclose in any situation.

1504 dapted from Egan, Interpersonal Living. 44-47
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Listening to Your Own Feelings and Emotions!st an

With your partner, look at the two examples, then share an instance of being “accepted”
and of being "scared” with each other. You may use the same examples, but add vour own

Example 1: Accepted—-When I feel accepted,

[ feel warm inside, safe I feel like sharing myself

I feel like sitting back and relaxing [ feel some of my fears easing away
I fecl free to be myself 1 feel at home, at peace

I feel I can let my guard down I feel my loneliness drifting away

Example 2: Scared-—-When I feel scared,

My mouth dries up [ turn in on myself
There are butterflics in my stomach [ feel uscless

I fecl like running away I'm unable to concentrate
I feel the need to talk to someone I feel very unsafe

Read each of the following feelings  Then pick two, preferably a positive and negative one - Take
turns and describe the fecling to your partner  Describe what vou feel as concretely as possible How
does your body react? What happens inside you? What do you feel hke doing? Try to picture
yourself in situations in which you have actually experienced these emotions Try the ones with
which you have difliculty  What is important is that you listen to yourself as you have expenenced
these emotions in the past

1. Abandoned 9 Competitive 17 Hun 25 Repulsed
2 Affectionate 10 Confused 18 Inferior 26 Respect
3 Afraid 11 Defensive 19 Intimate 27 Sad

4 Angry 12 Disappointed 20 Jealous 28 Satisfied
S Anxious 13 Free 21 Joyful 20 Shy

6 Attracted 14 Frustrated 22 Loncly 30 Suspicious
7. Bored 1S Guilty 23 Lowing 31 Supenor
§ Bcelonging 16 Hopetul 24 Rejected 32 Trusting

in community

Once you have described how you feel when you feel these emotions, you should have a wider
repertory of words, phrases, and statements both to describe your own emotional states and to
identity emotional states in others  Listening to your own emotions is a prelude to listening to the
emotions of others  In your spare time, alone, and periodically try other words. Writing them will
help.

151 Adapted from Egan. Exerciscs in Helping Shalls (1958). 12-13
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Responding to Others Exercise #11%? .
Example: A man, 27, is talking to a minister about a visit with his mother the

previous day "I just don't know what got into me! She kept nagging me the way she always does,
asking me why 1 don't visit her more often. As she went on, I go more and more angry  (He looks
away from the counselor and looks toward the floor ) 1 finally began screaming at her 1 told her to
get off my case (He puts his hands over his face ) 1 can't believe what I did! 1 called her a bitch
(Shaking his head ) 1 called her a bitch about three times and then 1 left and slammed the door ”

How docs this person feel? embarrassed, guilty, ashamed, distraught, amazed, extremely
disappointed with himself, remorsciul

Scenario 1

A man, 53, about to get divorced  “My wife and 1 just decided to get a divorce  (His voice is very
soft, his speech is slow, halting ) 1 really don't look forward to the legal part of'it (Pause ) to any part
of it to tell the truth 1 just don’t know what to expect  (She sighs heavily ) Fro well into middle age
I don't think another marriage is possible 1 just don't know what to exvpect ®

How Docs this person feel”

How intense is the emotion or emotions and how do you know?

Scenario 2

A man, 45, with a daughter, 14, who was just hit by a car "1 should never have allowed my daughter
to go to the movies alone  (He keeps wringing his hands ) I don't know what my wife will say when
she gets home from work. (He gnmaces ) She says I'm careless--but being carcless with the
kids--that's something clse! (He stands up and walks around ) 1 almost feel as i’ | had broken Karen's
army, not the guy in that other car  (He sits down, stares at the floor, keeps tapping his fingers on the
desk ) 1don't know "

How Does this person feel?

How intense is the emotion or emotions and how do you know?

152 Adapted from Egan, Excrcises wn Helpmg Skills (198%), 14-17.
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Assignment #3: Attending Skills Set #3:

ts
‘s
[}

Responding to Feelings

During this week, monitor how you feel in response to others around you in your job, recreation, or
living quarters. Also identify how others feel  As you observe your feclings and the feelings of
others, record your observations by answering the questions below. You should use more than one
person for cach question Do not use personal names

Example of monitoring fechings in self 1 just got a new cellie and he stinks 1 do not think he has showered since he

has been here: When 1 confronted him about his smell. he just ignored me Talmost blew up 1 was soangny at lum
that | could have ? } was also confused. beeause 1 did not know just what to do or say without a fight

Yourself. Obscrvations/Interactions
1. Describe one time this week wher cou felt an intense tecling:

2. Did you share this feeling with someone ¢lse? (crdcone ves No ) 1
"Yes." then try to describe how the other person responded to you:

Others: Obscrvations/Interactions

1. Describe your observation of a person exhibiting an intense
feeling. What was the person feeling? How did he express this
feeling? Be specific.

2. Describe how the person or persons responded. What did the
responder say? Do? Act?

Have a good week — Remember: Liberation is the resv’t of love & i nng divie. 2 hy wisdom
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Assignment #3: Discrimination Exercise's? -

Read the yuotes and responses below  Read and think about all of the responses before

answering Look at #1.11. Discrimination Exercise Code ™47 means very cffective and "1 means
very ineffective  Place a "1” at the worst response and a "4" at the best response, thena "3" at the
next best and a "2” at the next to the last  Under each section, each response should have a number,
and no two responses should have the same number

(2)
n
(4)

3

(n
(3)

Quote 6: "I'm so pleased with the kids. They are doing just great! They have
done so well at school and at home; they get along so well together. It's really

amazing!'”
I "You've really got to work hard to stay on top of this now *
o 2 "Doyou teel thisis a permanent change””
‘ 3 "You're really proud because you've been able to get your childien "together and
that's what you've always wanted to do
4 "You feel pleased to have vour hids settled *

Quote 7: "' so thrilled to have found a counselor ike you. 1 didn't know any
existed. You seem to understand me so well It's really great!”

-
-

)

-t

Quote

"Gratitude s a natural emotion ™
"You're teally pleased with the way things are going ”

“You're happy because you'se been able to use the expernience well and that's what
it's all about It makes me happy too "

"That's fine, but let’s work to heep this process gomg "

: "Gee, I'm so disapponted. | thought we could get along together and

you could help me. We don't seem to be gettig anywhere. You don't
understand me. You don't even know I'm here "

(]

F PV

"1 have no reason to not try to help you | have every reason to want to help you ™
"We'te going to have to work harder on this thing before we can solve it "
"It's pretty disappointing for you because 1 haven't been able to help you ®

"I fecl badly that you feel so low because we haven't been able to get you going
and that's why you're here ”

Have a good week «— Remember. Liberation is the result of love & listeming divided by wisdom

l-‘-"r’«ci;lpln:d from Carhhuff. Trainer's Guidg for The Anof Helping VI, 109-121




£31
Devotion #4;

Give of Yourself
Luke 6:38
Give, and it will be given to you.
A good measure, pressed down,
shaken together and running over,

will be poured into your lap.
For with the mecasure you use,

1t will be measured to you.

1 John 3:16-18
This 1s how we know what love is:
Jesus Christ faid down lus life for us.
And we ought to lay down our lives for our brothers

If anyone has matenial possesstons and sces lus brother in need
but has no pity on him,

how can the love of God be in lum?
Dcear children,

let us not love with words or tongue
but with actions and in truth.

James §:16
Therefore confess vour sins to each other and
pray for cach other so that you may be healed.
The prayer of a nghteous man s powerful and effective.
Matthew 6:21
For where your treasure ts, there your heart will be also.
Proverbs 4:23

Above all else, puard vour heart,
For it is a wellspring of life.

A
212
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Interpersonal Check List (ICL)'Y  (Page 1 of 3)

Name

PersonDesenbed

Circle the number in front of words or phrases that would usually describe the person

1 Able to give orders

9

Appreciative
Apologetic

Able to take care of self

N e WD

Accepts advice readily

6 Able to doubt others

7 Affectionate and understanding
8 Acts important

9 Able to enticize self

10 Adnures and imtates others

L Agrces with evervone

12 Always ashamed of scif

13 Very anxious to be approved of

14 Always giving advice

15 Bitter

16 Big-hearted and unscelfish
17 Boastful

18 Businesshke

19 Bossy

20 Can be frank and honest
21 Clinging vine

22 Can Ge strict if necessary

154 aForge. Interpersonal Chock List. ICL 1-8

306

Considerate

Cold and unfeching

Can complain af necessary
Cooperative

Complamng

Can be indifferent to others
Critical of others

Can be obedient

Cruel and unkind

2 Dependent

Dictiatoral

Distrusts everybody
Dominating

Easily embarrassed

Eager to get along with others
Easily fooled

Egotistical and conceted
Easily led

Encourages others

Enjoys taking care of others
Expects everyone to admire him

Faithful follower



45
46
47
48
49
50

52
53
54
55
56
57
58

60
61
62
63
64
65
66

£#42b

Interpersonal Check List (ICL) (Page 2 of3)

Frequently disappointed
Firm but just

Fond of everyone
Forceful

Frniendly

Forgives anything
Frequently angry
Friendly all the ime
Generous to a fault
Gives frecly of self
Good leader

Grateful

Hard-boiled when necessary
Helpful

Hardhearted

Hard to convince

Hot tempered

Hard to impress
lmpatient with other’s mistakes
Independent

Imtable

Jealous

67
68

64

70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88

Kind and reassunng
I.ihes responsibility

Lack self-cenfidence

234

IiLes to comnpete with others

{ «i» others make decision
[ites evonvbods

Likes - be taien care of
Loves evervone

Makes a good impression
Manages others

Meek

Modest

Hardly

Often admired

Obeys too willingly
Often gloomy

Outspoken
Overprotective

Often unfriendly

Over sympathetic

Often helped by others

Passive and unaggressive



89
90
91
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
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Interpersonal Check List (ICL) (Page 3 of 3)

Proud and self-satisfied
Always pleasant and agrecable
Resentful
Respected by others
Rebels against everything
Resents being bossed
Self-reliant and assertive
Sarcastic
Sclf-punishing
Sclf-confident
Sclf-seeking
Shrewd and calculating
Sclf-respecting
Shy
Sincere and devoted to friends
Selfish
Skeptical
Sociable and neighborly
Slow to forgive a wrong
Somewhat snobbish
Spincless
Stem but fair

Spoils people with Kindness

Straightforward and direct
Stubbom

Suspicious

Too casily influenced by fricnds
Thinks only of seif

Tender and softhearted
Tunid

Too lenment with others
Touchy and casily hurt

Too willing to give to other
Trics to be too successtul
Trusting and cager to please
Tries to comfort

Usually gives m

Very respectful of authory
Wants everyone's love
Well-thought-of

Wants to be led

Will confide in anyone
Warnn

Wants everyone to like hinvher
Will believe anyone

Well behaved
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Interpersonal Check List Score Sheet 236

1. In the columns below, circle the same numbers that you circled on the ICL Check

List. Count the number of circled items in each row and column. Place the sum of each row to the
right, the sum of cach column on the bottom. The total column and row counts should be equal,
indicating the total "Number of Items Circled” (NIC) in the lower right hand corner.

2. Multiply sums of the rows by the number indicated at the right. Add all the sums, then divide by
the NIC to obtain the "Average [Ntensity™ (AIN) of the items circled

Number

of Heme
LM |N O | P | Clcled

26| 491 23 S8 j128 x{- l

A7y 71 41]8] 7S

D|E}F|Q

c R
4

H|i1 ]J
1100 22j 20] 25 6] 9] 30} 56
3

X
2

481 64| 18] 46| 29| 82| 45 18110

(o)

551/ 95| 28| 57| 65| 941 62| 36] 40| 87| 13| 00 {108| 67 | 42| 80
68{ 98 | 70 [110 112 [105 120 | 69125 [126 {123 {132 {131 [117 | 54 ] 92 x2n [_.__.__-j

e s e e s § mom v § vos e et ————

197 171104 1 63| 511 15| 661 97|81 32| 38115} 47| 50|53} 6

35| 89 {100 | 881 85| 27107 {102] 77| 79 ] 71 127 ] 52| 66 | B4 | 14 ‘ ‘
76 (108 1161 99| B3| 91 |v13]11a| 88129 73 {130 ] 72119 [121 122 x 3w l

33| 39{ 24| 31 59 93| 3¢| 12{1eaf 21 [133| 11| 7af124 1| 43 xde

| 33| a9 24} 31| sof 9a) 3¢ v2fwoa 20 fian | w1 | 7aize i —

. — Proancte
A B CDGETFGH I J KL MNDOTP C
we £__3

NC
C )
AN
3. Place the totals of each column below in the corresponding
lettered box.  Then do the arithmetic indicated
al __J- 11 |
e ] er [ ]-u] |-9] ]| ] x 024 s | |
c[__Jso[__J-ef J-x[__]=| Jxqor =[]
N IR L N P P T R
Total DOW
| ] - ¢ J= L J
S o [ o Y P Y P )
L__J+x[__J-¢[___J-o[ __J-= | EEC A
P 1 +o[_J-e[__J-u[___1- |xa0 =[]
Tom[::] Lov
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Interpersonal Check List Profile Sheet—Sixteenths
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The Sixteenths

Copy your sixteen column totals to the center of the circle above marked "A” through "P." Then go
from the center and place an "X" at the number indicated by each column total. Then draw a line that
connects all the "Xs." Low scores toward the center suggest relatively positive descriptions, and high
scores suggest more negative descniptions.
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Interpersonal Check List Profile Sheet—DonvLov

CJ
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Dominant/Loving Scales

Copy your DOM and LOV scores in the two boxes outside the circle Then locate cach on the two
axes of the circle. Shade in the bar from the center of the circle to the corresponding score.

Interpretation:  These two scores contain the major information concerning how you described

yourself or other party. They represent two essentially independent aspects of your method of
interaction: dominant vs. submissive and loving vs hostile.

Scale Score Seclf-Description

DOM  High+ l take charge, lead, persuade, control, manage, and dominate others for my

OWN purposcs.

I follow, give in, put myself down, accommodate, obey, and submit to others in
a dependent way.

High -

LOV High + 1 love, comfon, spoil, protect, agree with, forgive, and sympathize with others

to get their affection.

1 distrust, rebel against, complain about, resent, fecl anger toward others ina
self-centered way.-

High --
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Interpersonal Check List Profile Sheet—DonvLov
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interaction: dominant vs. submissive and loving vs hostile.

Scale Score Seclf-Description

DOM  High+ l take charge, lead, persuade, control, manage, and dominate others for my

OWN purposcs.

I follow, give in, put myself down, accommodate, obey, and submit to others in
a dependent way.

High -

LOV High + 1 love, comfon, spoil, protect, agree with, forgive, and sympathize with others

to get their affection.

1 distrust, rebel against, complain about, resent, fecl anger toward others ina
self-centered way.-

High --
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Some Rules of Self-Disclosure's’

In General: Indirect scif-disclosure happens at every moment through "how” the

helper communicates. Direct sclf-disclosure can signal that the helper is "down to carth” and
“"honest.” This can help the hurting person disclose  Yet some people become frightened by it,
thinking the helper to be not that well-adjusted  Therefore, too much or none can signal distrust

Dimensions: Seclf-disclosure is not an end initsclf. Appropriate and relevant sclf-disclosure can
be scen from several dimensions:  hreadth (amount of info), depth (intimacy of info), duration
(amount of time spent sharing), target person s, the ixture of the relationship (whether close or
distant friends, work associates, authority figures, ctc ), and the sitwation

1. Make sure that your disclosures are appropriate. Appropriateness can be scen it it
helps the helpee talk, develops new perspectives or frames of reterence, helps them set
realistic goals, and moves them to act  Disclosure that becomes exhibitionistic deflects focus
from the helpee to the helper.

2. Keep your disclosure selective and focused.  Sclective bits help the helpee focus and find
a resolutien through the struggle  Rambling stories distract, and rambling can casily become
sclf-serving, turning the helpee into the helper  Focus then shifts to some unresohvd conflict
within the helper.

3. Do not burden the person. The height of insensitivity is scen when a counsclor--in hisher
attempt to sclf-disclose--overloads a helpee with some previous crisis - For instance, if a
helpee says, "Hey, don't tell me your problems  I'm having a hard enough tinie dealing with
my own " Then up to this point in the conversation the helper has totally ignored the burden
of the person sharing  No listening has taken place  The helper has gotten caught up in
his/her own reminiscing, and the reminiscing has distracted the helpee

4. Reasonable Risk. Just as a climate of trust enables you to risk yourself, it is also true that
taking a reasonable risk creates a climate of trust

S. Respectand Caring. These must be present to establish a substantial and meaningful
relationship. Know who you respect and do not respect at the outset  These attitudes must
be dealt with before you can go further and will determine to some extent the depth of
rclationship that can be attained

6. Response as a Sign of Reception and Validation. The best response to someone's
disclosurc is not another disclosure, but rather some kind of validation that the person was
first heard and understood.

7. Timing: Self-Disclosure as Emergent. Your disclosure should not be a purple spot on a
ficld of green. The disclosure ought to be related to what is taking place

8. Remain flexible. Each situation is unique. The hurting person should come first
Formula: for .St'lf-di.\’(."ﬂ\‘!lh’ 1 feel _(invert fecting word) because _finsert experience) .

Remember: \When Love and Listening are divided by Wisdom, Liberation results  Part of the "wisdom® will be
knowing when and how much 1o sclf-disclose in any situation

155Adasted from Egan, The Skilted Helper (1990), 220-224; Egan, Interpersonal Laving (1976), 47-53. Cf,
Luft, Qf Humar {nteraction, & Duck, Relating to Others
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Self Disclosure Exercises 230

The Incomplete Sentence Exercise:1%6 Sometimes it is difficult to say

something about yourself. This excrcise can be a stimulus to help you think about your interpersonal
life. Finish cach sentence relatively quickly; that is, do not spead a great deal of time thinking of
what you will (or should) say. In pairs, one person start with the first five sentences, then switch
persons; the sccond person takes the second set of five sentences and so forth till completion

l. People wholoveme. .. 11. llike people who . ..

2. Ifeel loncly when . .. 12. When someone gets angry withme, 1.
3. Those who really knowme . . . 13. When others put me down, 1. ..

4. 1dislike people who . . . 14. In groups I get nervous when

S. Tam at my best with pcople when . 15 When someone knows the best in me

6. Onc thing I really like about myselfis . . 16. 1 get angry with another when

7. lenvy. .. 17. In groups, 1 will run away from

8. Those who don't know me well 18 1 fecl awkward with others when

9. 1get hurt when . 19 When shanng my values, 1.

10. 1daydream about . . . 20. When 1 feel good about myself, |

Self-Disclosure Exercise: Each partner choose a different topic from the above list and write it
in the space below. The person who started second above should be first this time. After writing in
your topics, the first person begins to share, and the helping/listener attempts to exhibit SOLER skills,
reflection of content skills, and reflection of fecling skills  Summarnze your responses

Person #1 Helper #1 Responses
Share topic: Reflection of Feeling:
Person #2 Helper #2 Responses
Share topic: Reflection of Feeling.
Formula:  for self«disclosure I feel _finsert feeling wond) __ because _{invert experience) .

for reflection of feeling You seem to feel finsert feching word) because finsert experience).

References: #1.9. S-O-L-E-R. #2.5: Rcllecting Vierbal Content, #3 3: Four Kinds of Listening & Reflecting Feclings,
#3.4: Fecling Faces, and #3.8a-¢: Fecling Words.

'“’Ad.aptcd from Egan, Interpersonal Living, 56-58.
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Assignment #4: Self-Disclosure

241
During this weck, monitor how and what you reveal about yourself to others in your job,

recreation, or living quarters (or what you do not reveal). Also try to identify how you felt  As you
observe your self-disclosure and feelings, record your obscrvations by answering the questions below
Do not usc personal names

Example of obscrving a sclf-disclosure’ | was in the gym playing Ping-Pong with a friend from
Dallas. We barcly knew cach other then, but he knew my father. 1 recollected how my dad and |
used to go fishing  How special that time was. Just for an instant 1 felt like [ had been transponted
back ten years ago. I missed my dad and felt lonely. 1loved my father as a son and as a friend
(Though I did not tell him, 1 was also scared | would lose my father before I got out )

Yourself: Obscrvations/Intcractions
I. Describe one self=disclosure and feeling you felt this week:

2. Atthis time, was there a feeling you felt but did not share? I yes,
describe:

Others: Obscrvations/Interactions
1. Describe your observation of a person self-disclosing and his
feeling:

Hine a good week « Remember. Liberation is the result of love & listeming divided by wisdom
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Assignment ~: Discrimination Exercise'S’
242
Read the quotcs and responses below. Read and think about all of the responses before
answering. Look at #1.11: Discrimination Exercise Code. "4° means very effective and "1 means
very incfTective. Place a "1” at the worst response and a 4" at the best response. Under each
scction, cach response should have a number, and no two responses should have the same number.

Quote 9: "Ilove my children and my husband and 1 like doing most household
things. They get boring at times, but on the whole, I think it can be very rewarding. 1
don't miss working, going to the office every day. Some women complain of being just
a housewife and mother.... But, then again, 1 wonder if there is more for me."

(1)___ 1. "Who are these other people?”

(2)______ 2. "You'rc going to have to try to sce if there's anything else out there that you'd like
todo.”

(4)_____ 3 "You're confused because you can't tell what clsc is out there for you and you'd
like to know "

(3)____ 4 "You feel unsure because of all the unanswered questions about you life *

Quote 10: "1t's not an easy thing to talk about this with you. 1 guessit's sort of a
sexual problem. [ never thought ] would have this sort of a problem. But I find myselfl
not getting the fulfillment [ used to."
(2)_____ 1. "You're going to have to spend a lot more time talking this over with your wife
()_____ 2. "What about other dimensions of your relationship with your wife? How does she
function as a mother and companion””

(3) 3. "You'rc unsure of where the whole marriage stands because right now it's just not
working out.”
) 4. "You're afraid because you haven't found satisfaction and you want it *

Quote I1: "They wave that degree up like it's 2 pot of gold at the end of the
rainbow. 1 uscd to think that too, until I tried it. 1I'm happy being a housewife, 1don't
carc to get a degree. But the people 1 associate with, the first thing they ask is, ‘Where
did you get your degree?’ 1 answer, 'l don't have one.” Damn, they look at you like you
are some sort of a freak, some back woodswoman your husband picked up along the
trail. They actually believe that people with degrees are better."”

1) 1. "What do you mcan by ‘it makes me sick?"

() 2. "Go ahead and work things out for yourself and don't let the others get toyou ®

) 3. "You're angry because you aren't able to handle their expectations and you want
to.*

3) 4. "You really resent the way other people set goals for you *

Have a good week — Remember: Liberation ts the result of love & histeming divided by wisdom

157 Adapted from Carkhuff, Trainer's Guide for The Ant of Helping VI, 109-121.
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Devotion #5:
243

From Where Love Came &

Why We Love

I John 4:15-21

If anyone acknowledges that Jesus is the Son of God,. . . 15
God lives in him and he in God.
And so we know and rely on the love God has for us.

God is love. ... 16
Whoever lives in love lives in God, and God in him.
In this way, love is made complete among us
so that we will have contidence on the day of
judgment,
because in this world we are like him.

There is no fear in love, S
But perfect love drives out fear,
because fear has to do with punishment.
The one who fears is not made perfect in love.

We love because he first loved us. .. 19

If anyone says, "I love God," yet hates his brother, he is a liar.
For anyone who does not love his brother, whom he has
seen,
cannot love God, whom he has not seen.

And he has given us this command;
Whoever loves God
must also love his brother. ... 2/
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Scriptural Overview of Empathy
244
The Empathy Question is:

If I were the hurting person,
doing and saying these things, how would 1 feel’"

Empathy Is Scriptural:

1 Corinthians 12:12, 26: {>The body is a unit, though it is made up of may parts, and
though all its parts are many, they form one body  So it is with Christ. .. %If one pant
suffers, every part suffers with it; if onc part is honored, every part rejoices with it

James 2:8-9:  If you really keep the royal law found in Scripture, “Love your ncighbor as
yoursclf,” you are doing right. But if you show favoritism, you sin and are convicted by the
law as lawbreakers.

Hebrows 2:17-18: For this reason he had to be made like his brothers in every way, in order
that he might become a merciful and faithful high priest in service to God, and that he might
make atonement for the sins of the pcople  Because he himself suffered when he was
tempted, he is able to help those who are being tempted

Hebrews 4:15: For we do not have a high priest who is unable to sympathize with our
weaknesses, but we have one who has been tempted in every way, just as we are--yet without
sin.

2 Corinthians 1:3-7: Praise be 10 the God and Father of our Lord Jesus Christ, the Father of
compassion and the God of all comfort, who comforts us in all our troubles, so that we can
comfort those in any trouble with the comfort we ourselves have received from God. For just
as the sufferings of Christ flow over into our lives, so also through Christ our comfort
overflows

Empathy Is a Part of Love:

John 15:12: My command is this: Love each other as I have loved you. Greater love has
no one than this, that he lay down his life for his fnends.

Philippians 1:7-9: 1t is right for me to feel this way about all of you, since | have you in my
heart; for whether I am in chains or defending and confirming the gospel, all of you share in
God's grace with me. God can testify how 1 long tor all of you with the affection of Christ

Jesus. And this is my prayer: that your love may abound more and more in knowledge and
depth of insight . . .
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Overview of Empathy Behavior
The Empathy Question is: 1f 1 were the hurting person. doing and saying these things,
how would 1 feel?"
Empathy is:  Accurate Discrimination: get inside the other person, look at the world from his
perspective, and get a fecling for what his world is like.
and  Accurate Communication: share an understanding that shows the person that
you have picked up, generally the person’s feclings and experiences or
behavior underlying the feelings

248

Level 1: Accurate Empathy (AFE-1)---primary-level accurate empathy is a
communication to the other person that you understand what the person says expliciely abowt
his/herself  You do not try to dig down into what the other person is only half-saying, or
implying, or stating implicitly. You do not try to interpret  You try to get inside his or her
skin and get in touch with what the person is experiencing

Level 2: Advanced Accurate Empathy (AE-11)-~<advanced empathy not only
gets at what the person actually is saying and expressing (feeling wise), but also gets 1o what
the person implies or leaves unstated or does not clearly express  (This should not be a first
response, for it can hardly be very caring or accurate until a trusting relationship has already
been formed. Furthermore, if one implies or interprets too carly, this can trighten or be
understood as premature judgment, which in turn distances )%

Recall again the basic formulas of attending and self-disclosure:
Formulas:
for reflection of comtent - You seem to be saying _(insert abbrevigted version)
for self<lisclosure 1 feel _finsert feching word) _ because _(imert experience) .
for reflection of feehing You seem to feel (imsert fecling word) because (inmert expertenge) 149

Differences between AE-1 AE-N
(In response (o a person) paraphrasc or restate content reveal hidden content
statc feeling reveal unclear feeling
summarize fecling/content reflect deeper fecling/content
clarify meaning find/reveal new meaning

Example:  John says, *1 hate prison. The confincment, harassment . . all the idiots we have to put
up with. Being here is like being a caged animal *
AE-l Response: "You feel trapped”, or, "You feel bound up because of all the control ”
AE-1l Response: (afler knowing the person for a while) "You feel humiliated®, or, "You scem like
all the control is getting to you. Scems like you miss home very much?®

KRemember: \When Love and Listening are divided by Wisdom, Liberation results  Part of the "wisdom”™ will be
Anowing to what degree to empathize in any situation

'58Ad.1p|cd from Egan, [nterpersonal Living. 108-111.

139Q.v., #1.9: S-O-L-E-R, #2.5: Reflccting Verbal Content, #3.3: Four Kinds of Listenng & Reflecting
Feclings, #3 4: Fecling Faces, and #22: Fecling Words.
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Responding to Others Exercise #2100 -

Scenario 3: A man, 38, single, talking about losing a friend. "My best friecnd has just

turned his back on me. And I don't even know why! (Said with great emphasis ) From the way he
acted, I think he has the idea that I've becn talking behind his back. 1 simply have not! (Said with
great emphasis ) Damn! This place is full of spiteful gossips He should know that. If'he’s been
listening to those foulmouths wha just want to stir up trouble . He could at lcast tell me what's
going on.”

How Does this person feel?

How intense is the emotion or emotions and how do you know?

Walk in this person’s shoes. Now write an empathic response

Scenario 4: A school student, talking to his girl friend "My teacher told me today that I've done
better work than she ever expected 1 always thought 1 could be good at studics if | applied mysclf
(He smiles) So ] tried this semester, and it paid ot ®

How Docs this person feel?

How intensc is the emotion or emotions and how do you know?

Walk in this person’s shoes. Now write an empathic response:

Formulas: for self<lisclosure 1locl _simert feching word)  bocause __finvert experience) .
for reflection of content You scem to be saving _ (1vert abbreviated yersion)
for reflection of feeling You scem to fecl pnsert feeling word) because (imert experiencey.

160Adapted from Egan, Excreiscs in Helping Shills (1985), 14-17.
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Some Prerequisite Scriptural Values of Empathy'6!
247
Pragmatic: Doing What Is Ethical & What Works

1 Cor. 9:19-23: Though ] am fice and belong to no man, I make myself a slave to everyone,
to win as many as possible . . To the weak | became weak, to win the weak. Lhave become
all things to all men so that by all possible means 1 might save some. | do all this for the sake
of the gospel, that I may share in its blessings

Respect: Understanding & Valuing Diversity & Individuality

Understanding & Valuing Diversity  because every person has a different heritage,
James 2:1, 8-9, 12-13: My brothers, as believers in our glorious Lord Jesus Christ,
don't show favoritism  Y?If you really keep the royal law tound in Scripture,
*Love your ncighbor as yourself,” you are doing right. But if you show favoritism,
you sin and are convicted by the law as lawbreakers .. /13 Speak and act as those
who are going 1o be judged by the law that gives freedom, because judgment without
mercy will be shown to anyone who had not been merciful. Mercy triumphs over
judgment

Understanding & Valuing the Individual  because every person is unique

1 Cor. 12:12-27: ! The body is a unit, though it is made up of many parts, and
though all its parts_arg many, they formone body . 2427 But God has combined
the members of the body and has given greater honor to the parts that lacked it, so that
there should be no division in the body, but that its parts should bave ¢qual veneern for
cach other  1f one part sutlers, every part suflers with it, if one part is honored, every
part rejoices with it Now you are the body of Christ, and ¢ach one of you is a part of
it.

Genuineness: Beyvond Phoniness in Attitudes & Behavior

Eph. 4:1-7, 15-16: 15:16 Speaking the truth in Jove, we will in all things grow up into him
who is the Head, that is, Christ. From him the whole body, joincd and held together by every
supporting ligament, grows and builds itself up in love, as cach part does its work

Person Self-Responsibility

Mt 11:28-30: Come 1o mg, all you who are weary and burdened, and 1 will give you rest.
Take my yoke upon you and leam from me, for | am gentle and humble in heart, and you will
find rest for your souls. For my yoke is casy and my burden is light.

Jude 22-23: Be merciful to those who doubt; snatch others from the fire and save them; to
others show mercy, mixed with fear--hating even the clothing stained by corrupted flesh.

Remember: When Love and Listening are divided by Wisdom, Liberation scsulls  Part of the *wisdom® will be
hnowing to what degroe to conpathize in any situation.

161} 1cadings adapicd from Egan, Aitled Helper, Sthed . (1994), 49.5%
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Some Prerequisite Values of Empathy & 248

Their Behaviors'6?
Pragmatic: Doing What Is Ethical & What Works 1cor 9.19.23

Helpers: -Maintain a real-life focus and stay flexible, not pushing beyond capabilities
-Develop a bias toward action, helping persons act on their own behalf’
-Do only what is necessary, getting to the point without oftensiveness
-Arc realistic, realizing the limitations of the person being helped

Respect: Valuing Diversity and Individuality
James 2 1,89, 12-13
Understanding & Valuing Divensity: because every person has a different heritage,
Helpers. -Are aware of their own cultural values and biases
-Understand the world views of the ones they help
-Can relate to different cultures
FCor 121227
Understanding & Valuing the Individual  because every person is unique
Helpers. -Do no harm; they are nor manipulative or exploiting
-Appreciate diversity, prizing the parts that make a person unique
-Treat people as individuals, not making them fit into a preset mold
-Suspend critical judgment, not shoving values down another’s throat
-Make clear that they are for the hurting person
-Are available, indicating that your time is well-spent
-Assume the other person’s goodwill: helper may not be able 1o help
-Are warm within reason, distinguishing the warm from the intimate
-Keep the person’s agenda in focus, especially at the beginning
-Help the person through pain, believing the person is willing to pay
the price of living more cffectively

Genuineness: Beyond Phoniness in Attitudes & Behavior Eph 41-7.15-16
Helpers: -Do not overemphasize the helping role; helpers live a helping lifestyle and
do not take on & offa role
-Are spontancous: while being respectfully tactful, the helper does not
weigh everything said (nor do they verbalize every thought)
-Are open, capable of sclf-disclosure in appropriate ways and with no
hidden agendas--"What you see is what you get”

Person Self-Responsibility—=Nonpatronizing Empowerment Mt 112830, Judde 22-23
Helpers: -Start with the premise that persons can change if they choose

-Help persons sce individual growth and responsibility as personal work

-Help persons discover and use their own resources

-Do not overrate the psychological fragility of pcople, not pampering, being
indifferent, or brutalizing, “tough love” does have a place in helping

162 Adapted from Egan, The Skilled Helper. Sthcd., (1994), 49-5%.
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Responding to Others Exercise #3163 219

Scenario 5: A counselor trainec, 29, speaking to a members of his training group "1 don't know
what to expect in this group. (He speaks hesitatingly ) I've never been in this kind of group before.
From what I've scen so far, 1. . . well, I get the fecling that you're pros. 1 keep watching myself to
sce if I'm doing things right (Sighs heavily.) 'm comparing myself to what everyone else is doing. |
want to get good at this stufl. . . . (pausc ) But frankly I'm not sure I can make it "

Summarize or reflect the content this man's message/problem/concern (nof feeling)?

What is this man fecling?

Walk in this person's shoes. Now write an empathic response:

Scenario 6: A man, 64, who has been told that he has terminal cancer, speaking to one of his
doctors: "Why me? Why me? I'm not even that old' And | don't smoke or anything hike that  (He
begins to cry ) Look at me [ thought 1 had some guts. I'm just a slobbering mess  Oh God, why
terminal? \What are these next months going to be like? (Pause, he stops crying ) What would you
care! I'm just a failure to you guys *

Summarize or reflect the content this man's message/problenmvconcern (not feeling)?

\What is this man fecling?

Walk in this person’s shoes. Now write an empathic responsc:

Formulas: fot self«disclosure 1 focl _ginsert feeling word)  because _finsert experiince) .
for reflection of content You scem to be syying __(invert ahbreviated yersion) .
for reflection of feeling You scem 10 focl gnvert feeling word) because (insert expyeriencel.

References: #1.9: S-O-L-E-R, #2.5: Reflecting Verbal Content, #3.3: Four Kinds of Listening & Reflecting Feclings,
#3.4. Feeling Faces, #22: Fecling Words, and #5.2b: Overview of Empathy Communication

163 Adapied from Egan, Excreiscs in Helping Skills (1985), 13-17.



#5.6a

Assignment #5: Accurate Empathy 250
During this weck, try to implement the skill of using accurate empathy. Note: Observing

others exhibiting empathy is very difficult, especially at the start. The reason is that the best and most
sincere empathy will appear natural and invisible. Like ice melting in a glass, you know that the ice
was once there-the water is still cold--but you sec no ice. Another reason is that the best empathy
may not have been given through the formulas below.

Example of an empathy observation. A boss refused to let a brother into the gym because he hadn't
shaved. The angry brother was a center on the basketball tcam, and there was a tournament.  He said
he was alrcady late and did not want to miss anymore of the game. The boss lady finally said, "You're
angry at me, because 1 won't let you in without shaving.  And your afraid that if you go back and
shave, you'll be too late and the coach won't Iet you play.”

Others: Observations/Interactions

1. Bricfly describe a person who did not use empathy (hine: 1ook for harshness):

2. Describe a person using accurate empathy (hine: look for smoothsiess):

Yourself: Describe one instance in which you used accurate empathy this week:

Formulas: for self-disclosure 1 leel _amsert feeling wonds  bocause __fimvert expertence) .
for reflection of content You scom 10 be saving _ (imvert abbreviated version)
for reflection of feeling You scem 1o focl gnsert feeling word) because (insert experience).

References: #1.9: S-O-L-E-R, #2.5. Rellecting Verbal Content, #3 3: Four Kinds of Listening & Reflecting Feclings,
#3 4: Feeling Faces, #22: Fecling Words, and #5 2b: Ovenview of Empathy Communication
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Assignment #5: Discrimination Exercise

-9
o
—

Read the quotes and responses below. Read and think about all of the responses before

answering  Look at #1.11: Discrimination Exercise Code. "4" means very effective and 1" means
very incffective. Place a "1™ at the worst response and a "4* at the best response, then a *3° at the
next best and a "2" at the next to the last. Under cach section, each response should have a number,
and no two responses should have the same number.

Quote 12: "She's ridiculous! Everything has to be done when she wants to do it, the way she wants
it done It's as if nobody else existed. {t's everything she wants to do.”

(3)____ 1. "ltreally bothers you when you realize what she has done to take advantage of
you ®

(1)_____ 2. "Tell me, what's you concept of a good marriage?”

(2)___ 3. "You're going to have to work this thing out before it gets to you *

(4)___ 4 "It angers you when you think of how one-sided your relationship is - And you

don't want it to be that way *

Quote 13: "I'mreally excited! We're going to Colorado! I'm going to have a second lease on life
1 found a marvelous job opportunityt It's great! | just can't believe it's true! | ean be a parent and
have a decent-paying part-time job at the same time [ know I'm going to enjoy it ”

(2)_ 1. "Be careful that you don't bite off more than you can chew. Make sure you have
all of your plans ‘together’ before you start

(4) 2. "You're feeling pretty excited.  You've finally been able to put things ‘together' for
yourself. And that's what it's all about for you *

(3) "Hey, that's a mighty good feeling  Things are really breaking your way *

(1) 4. "Do you have a place to live?”

Quote 14: "I'm really excited the way things are going at home with my wife. It’s just amazing!
We get along together now. 1 didn't think anyone could be that happy. 1 didn't think we could be that
happy. 1t's just fantastic! I'm so pleased, § don't know what clse to say.”

(3)___ 1. "It'sawonderful fecling to have things going well in your marriage.”

(4 2. "It'srcally exciting because you are coming alive again. And that's what you've
always wanted "

(1)____ 3. “lsyour wife aware of these changes? If not, you'd better make sure that she is

()____ 4. "Nowdon't go overboard on this right now. Just make sure you do everything

possible to make it fast.”

Have a good week — Remember: Liberation is the result of love & listening divtded by wisdom
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Devotion #6:

263
If One Part Suffers, Every Part Suffers =
1 Corinthians 12:12-27
The body is a unit, though it is made up of many parts; >
and though all its parts are many, they form one body. . . .
Now the body is not made up of ane part but of many. 1f the foot 14

should say, "Because I am not a hand, 1 do not belong to the body,”
it would not for that rcason cease to be part of the body. . . .

As it is, there are many parts, but one body. The cye cannot say to 20
the hand, "I don't need you!" And the head cannot say to
the feet, "I don't need you!” On the contrary, those parts of
the body that scem to be weaker are indispensable, and the parts
that we think arc less honorable we treat with spectal honor.
And the parts that arc unpresentable are treated with special
modesty, while our presentable parts need no special treatment,

But God has combined the members of the body and has given 4
greater honor to the parts that lacked it, so that
there should be no division in the body, but that its
parts should have equal concem for each other.

If one part suffers, every part suffers with it; o6
if one part is honored, every part rejoices with it.

Now yvou are the body of Christ, 27
and each one of you is a part of it.

2 Corinthians 1:3-4

Praise be to the God and Father of our Lord Jesus Christ,
the Father of compassion and the God of all comfon,

who comforts us in all our troubles,
so that we can comfort those in any trouble
with the comfort we ourselves have received from God.
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Empathic/Non-Empathic Persons
EMPATHIC PERSONS

Who were they:

283

What did they do/say:

NON-EMPATHIC PERSONS

Who were they:

What did they do/say:
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Responding to Other Exercise #4 2ey
Scenario 7: A bachelor, 42, speaking to the members of a life-style group to which
he has belonged for about a year: "I've finally met a woman who is very genuine and who lets me be
mysclf. I can care decply about her without making a child out of her. (He is speaking in a soft,
steady voice.) And she cares about me without mothering me. I never thought it would happen  (He
raises his voice a bit.) Is it actually happening to me? Is it actually happening?"163

What is this man fecling?
Walk in this pcrson’s shoes. Now write an empathic response using the empathy formula

Scenario 8: A young man on probation for five years talking to a drug counselor (He sits
silently for a while and docsn't answer any question the counsclor puts to him  Then e shakes his
head and looks around the room.) "1 doir't know what I'm doing here  You're the third counsclor
they've sent me to--or is it the fourth? It's a waste of time! Why do they keep making me come here?
(He looks straight at the counselor ) Let's fold the show right now. Come on, get smart *

What is this man feeling?
Walk in this person's shoes  Now write an empathic response using the empathy formula

Scenario 9: A politician, 45, muses over his life in a bar with a friend  (With a shight fidgety
wave of his hand) "My whole life has been this way. Every time [ get an opportunity to do something
I scem to ruin it. 1 make terrible decisions, do dumb things, lose my temper (Pause ) It's like | get
scared and (pause) deliberately ruin my chances *165

Now write an AE-1 or an AE-1l empathic response using the empathy formula

Expert Response:  (Wait until answet is given before wnting in space below):

Formula: You scem to focl ginsert feeling words because nert experience).

164 Adapicd from Egan. Excreiscs in Helping Skills (1985), 14-17.
165 Adapted from Carkhufl, Student Workbook For The Art of Helping V1L 107.
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Expert Responses 1o #4 Scenario #9106

Scenario 9:

A politician, 45, muses over his life in a bar with a friend: (With a sliglt
fidgety wave of his hand) "My whole life has been this way. Every time
[ get an opportunity to do something I seem to ruin it. 1 make terrible
dccisions, do dumh things, lose my temper. (Pause.) 1It's like | get scared
and (pausc)«icliberately ruin my chances.”

Expert Re:pons.
AE-II 1. You feel angsy because you destroy your opportunitics.
ALE-11 2. You feel frustrated because you blew your opportumtices.

AE-I1 3. You fecl disgusted with yourself because you act unpulsively
and cannot act constructively.

AE-I 4. You feel depressed because your life has not been successtul.

AE-II: 5. You feel angry at yourself because you cannot control your
actions and you want to be able to control your impulsive
behavior.

160 Adapted from Carkhuf, Student Watkbook For The Art of Helping V1J. 107, 225
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Empathy: A More Clear Reflection 256

-

level 1: Accurate Empathy (AE-I)—primary-level accurate empathy 1s a communication 1o the other
person that you understand what the person says explicitly about histherself  You do not try to dig down into
what the other person is only half-saving. or implying, or stating implicitly. You do not try to interprot.

Level 2: Advanced Accurate Empathy (AE-1l)—advanced empathy not only pets at what the person actually 1s
saying and expressing (feching wisc). but also gets to what the person implics of lenves unstated of docs not
clearly express  You try to get inside his or her shin and get 1n touch wath whar the person 1s enpeniencing

Onc way 1o learn to use advanced accurate empathy is to look for one of several areas that are just
beyond the hurting (or excited) person’s grasp: (1) the deeper meaning, (2) a more potent fecling, (3)
a more clear goal, or (4) a more clear statement of the problem

The difference between AE-I and AE-11 can be measured with respect to how the target person
responded and felt. Regardless, the best accurate empathy formula for everyone to begin with is

Formula:  You scem to feel funsert fecling word) because (imsert expericmee).

Example: Man, 45, hospital. “I've been sitting here waiting for three hours now--these emergency
rooms are impossible. No onc talks to you or telis you what's going on - You just sit and wait

AE-l:  You feel frustrated because no one pays any attention 1o you
AE-1:  You feel anxious because they've hept you waiting for three hours without saying why
AE-1l: You feel scared because you have no control of the situation

| Differences in Depth of Insight, Meaning. or Feeling Between AE-1 & AE-IL: ]
_ Person _ AE-I: Helper Responds _ AE-1L: Helper Responds _
States fechng Reflects focling Reflects new fecling
Exhibits fecling Reflects feching obsenved Foching ludden or deeper foching
Hints at goal Reflects hinted goat & fochng Goal ¢lanficd with decper fecling
States problem Reflects foching & problem ldenuifics unsind problem & feehing
Hints at meaning Reflccts meaning stated Mcaming clanficd or discovered
States confusion Reflects focling & confusion Reflects feching & evpeticnee bohind conflusion

Many Forms of AE-1:
=Expressing what is only implied: a deeper, more explicit message lics under the surface
~Summary: a summary can pull together things, helping a person sce more clearly
~Identifying themes: behavior patterns, emotional themes, crude habits
—Helping another draw conclusions from premises: if lived out, logical implications
~From the less to the more: moving from guarded language to concrete language, from
vague and hidden 1o specific, from indirect to direct!67

Remember: When Love and Listening are divided by Wisdom, Liberation tesults  Part of the "wisdom™ will be
knowing to what degree 1o cmpathize in any situation.

167Dcfinitions of leve! 1 and 2 and forms of AE-11 adapied from Egan, [nigrpersonal Laving, respectanely,
108-111 and 159-65. Example adapted frons Carhhufl, Student Workbaok For { Helping Vil 93
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Responding to Others Exercise #5108 -
Scenario 10: Factory worker, 30 *Work is okay 1 do make a good living, and -

both my family and [ like the money. My wife and 1 are both from poor homes, and we're living much
better than we did when we were growing up. But the work 1 do is the same thing day after day 1
may not be the world's brightest person, but there's a lot more to me than 1 use on those machines *

What is the conflict?

Walk in this person’s shoes. Now write an AE-I1 empathic response using the empathy formula

Scenario 11: Psychiatric hospital paticnt, $4, who has spent five years in the hospital, heis
talking to the members of an ongoing therapy group, some of the members have been ashing him
what he's doing to get out "To tell the truth, ke it here So why are so many people heee so damn
cager to sce me out  Is it a crime because [ fee! comfortable here? (Pause, then in a soller voice ) |
know you're all interested in me [ see that you care  But do | have to please you by doing something
I don't want to do”

What is the conflict?

Walk in this person’s shoes  Now wnite an AE-1 empathic response using the empathy formula

Scenario 12; High school girl to pastor *It's really good talking to you like this - Usually, 1 can't
talk with people my age I'm sclf-conscious and uncasy | feel really out of it--like I don't belong

I'm ditYerent from most young people  (Pause ) It's well . . I'd love to be social and relaxed  But §
know I'm not one of them  They all stay away from me *

Write an AE-1I empathic response using the empathy formula:

Expert Responses to 12: (Wai unul answer 1s given before writing 1n space below )

Formula: You scem 10 focl finsert feeling word) because finsert experiencel.

"""Adaptcd from Egan. Excrgises in Helping Skalls (19%$). 24-34, and from Carkhuff, Student Workbook Fof
Ihe Antof Helping VIL. 107, 225
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Expert Responses to #5 Scenario #1269 -
Scenario 12:
High school girl to school counselor: *It's really good talking to you like this
Usually, | can't talk with people my age I'm sclf-conscious and uncasy. 1 feel really
out of it--like I don't belong  I'm different from most young people (Pause ) It's
well . . . I'd love 1o be social and relaxed But | know I'm not one of them They all
stay away from me.”

Expert Responses:
AE-I: 1. You feel sad because people aren't friendly with you.

AE-1: 2. You feel alone because people your age never welcome you
as a friend.

AE-II: 3. You feel unhappy because you have not made any friends.

AE-Il: 4. You fecl alone because you cannot get along with people your
age.

AE-1l; 5. You fecl disappointed in yourself because you cannot relate to
people your age and you want to be able to relate to them.

16% Adapicd from CarkhufT, Student Workbook For The Arof Helping ViI. 107, 22
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Empathy Being More than a Skill & the Anti-Helper
259

Gerard Egan gives several reasons for empathy being more than a skill’

kel ol e

% 3o

1. The Difficulty of Entering Another's World: the skill should flow from
your actually being with another, from your experiencing his or her world  This will depend
on your ability to care about other people (to love them). Accurate empathy at its fullest is a
way of relating and an attempt to penetrate the aloneness of another person.

2. The Experience of Feeling Understood:  one clear goal of empathy is to
communicate to the other person that we understand. As a result, the person who is the
beneficiary of sincere empathy will exhibit one or more of the following

Gives a sign of being understood Feels safe in the telationship

Feels accepted by the empathizer Fecls a sense of co-experience
Feclings of satisfaction Feels a sense of communion

Feels relieved ininally Feels a sense of commumon with what

the helper represents

This sense of feeling aceepted and understood often provides a basis ¢f
support that enables the person to trust and risk further involvement.

3. Trustworthiness and Trust: trust becomes the most impontant ingredient
in a caring relationship. This means that the person believes the helper wall be
confidential, be reliable, be considerate in the use of power, and exhibit a
minimal degree of empathy. The high-level communicator not only trusts but
also makes himself or herself trustworthy. 170

Philip Coyle suggests several ways in which a helper can be an Anti-Helper:

Rejecting the person 9 Throw in attacking statements
Boasting 10 Offer quick interpretations

Lecture. 11, Offer cliche’ responses

Ask numerous closed questions. 12 Arguing or criticizing the person 171

Interrupt (unless ending a sidetrack)

Tell the person that they "shouldn't feel that way "

Reassuring without reasonable knowledge that conditions will improve
Seclf-disclose excessively, drawing attention away from the hurting person

170Adapted from Egan, Jnierpersonal Living. 137-40.
”'Adap(cd from Coyle, Counscling Mintsin Triming Program, 17-1%.
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Assignment #6: Advanced Accurate Empathy
-
During this week, try to use advanced accurate empathy.  Note: Observing others =60
exhibiting empathy is very difficult, especially at the start. The reason is that the best and most
sinccre empathy will appear natural and invisible. Like ice melting in a glass, you know that the ice
was once there--the water is still cold--but you sce no ice. Another reason is that the best empathy
may not have been given through the formulas below.

Example of an advanced accurate empathy observation 1 was setting in the dayroom next to two
fricnds of mine. One appecared sort of ¢ .+ He told the other person and me of home, wife, hids,
and a two year sct-ofl he had just receic:! As we chatted, 1 sort of felt he was giving up hope, then
the other person said, “You sort of feel down because you wonder if you're ever going to get out of
here and sce your family again ® A tear came to his eye  (The hurting person never explicitly said
anything about hope or actually going home )

Others: Observations/Interactions

1. Bricfly describe a person who did not use empathy (hunt: look for

harshness):

2. Try to find and describe a person using AE-11 (Junt: look for smoothness):

Yourself. Descnbe one instance in which you tned to use AE-11 empathy this

week:

References: #3.9: S-O-L-E-R, #2.5: Reflecting Verbal Content, #3.3° Four Kinds of Listcning & Rellecting Feclings,
#3.4: Feching Faces, #22: Fecling Words. #5 2b. Ovenview of Empathy Communication, and #6 4 Empathy
A More Clear Reflection

Formula: You seem to focl gnsert feeling words bocause (insert experience)
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Assignment 86: Discrimination Exercise
20l
Read the quotes and responses below  Read and think about all of the responses before
answering  Look at #1.11: Discrimination Exercise Code  "4” meaus very eftective and "1* means
very ineffective  Place a *1™ at the worst response and a 4" at the best response, then a "3" at the
next best and a "2" at the next to the last Under cach section, each response should have a number,
and no two responses should have the same number

Quaote 15: No response (Moving about in chair )

(H_____ 1 "You're really absoibed in your thoughts because you're starting to see things and
that's what you want to be able to do *
(V____ 2 "Apenny for your thoughts *
) "Why don't you take a moment to think about what you want to tell me?”

3
4 "You're really full of thought right now because something got through 1o you *

Quote 16: "Who do you think you are? You call yourself a therapistt Dann, here Tam spilling my
guts out and you're not hearing what I'm saying ”

Q) 1. "Umreally trying to hsten to you  Maybe vou can push me a hitle harder to make
sure | hear you "

) 2 "You're pretty displeased with what has been going on here
C)) 3. "You're furious because you want more fromme ”
(M_____ 4 "You'resuggesting 'mwrar | jup o - elf Do you think that perhaps this is

your problem?®

Have a good week ~ Remember. Liberation is the result of love & Insteming divided by wisdom
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Devotion #7:
L OV E: The Most Excellent Way

<62

! Corinthians 12:31-13:7

If I speak in the tonguces of men and of angels,
but have not love,
I am only a resounding gong or a clanging cymbal.

If I have the gift of prophecy and
can fathom all mysterics and all knowledge, and
if I have a faith that can move mountains,

but have not love,
I am nothing.

If I give all I possess to the poor and
surrender my body to the flames,

but have not love,
I gain nothing.

Love is patient, love is kind.
It does not envy, it does not boast, it is not proud.

It is not rude, it is not self-sceking,
it is not casily angered,
it keeps no record of wrongs.

Love does not delight i cvil but
rejoices in the truth.

Love always protects,
always trusts,
always hopes,
always perseveres.
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Other Kinds of Empathic Response Leads!"?

263
1. Kind of feeling . . 35 So, you feel
2. Sort of saying . . . 36 So. as you sce it
3. It appcars to you 37 1 gather
4 Coulditbethat . .. 38 Like night now
5. Aslhearit, you . 39 lrcadyouas . .
6 Youfcel . 40 You often feel
7. You must have felt 41 You appear .
8. Somectime you . 42 hear you saying .
9. What I hear you saying is . . 43 It seems to you
10. 1 really hear you saying that . 44 It seems to me
11 I'm not sure I'm with you, but . 45 You feel, perhaps
12. 1t sounds as if you're saying . 46. Somectimes you think
13. 1 wonder if you're saying
14 You place a high value on
1S, Fm picking up that you

16 What | guess I'm hearing is

17. Aslgetit, you're saying

18. You appear to be feeling

19. As 1 get it, you felt that

20. I I'm hearing you correctly
21. This could be a longshot, but
22 So, from where you sit .

23. Kind of made (makes) you feel
24. Very much fecling
25. 1 sensc that you're feching .

20. Your fecling at the present time that

27. The thing you feel most right now is sort of like .
28 1 wonder if you're expressing a concern that

29. Your message scems to be ™
30. Sort of hear you saying that maybe you
31. Listening to you, it scems as if
32. 1 somehow sense that maybe you fecl . . .

33. So your world is a place where (So in your world you) . . .
34 You communicate (convey a sense of)

'72Ad.1ptcd from Drum, *Pastoral Carc at Eastham Pnison. A Program for Training Inmatces to Help as Pecst
Counsclors,” 142,
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Some Common Mistakes!?3

.,
Mistakes are essentially the poor use of primary level accurate empathy. Here are a fow: =64
1. Dcfensive responses 9. Response indicating rejection or disrespect

2. Unsolicited advice-giving 10. Premature AE-11

3. Pairing or side-taking 11. Response implying condescension or manipulation
4. Prcmature confrontation 12. Inaccurate primary-level empathy

5. Longwindedness 13. Use of inappropnate warmth or sympathy

6. Incomplcie responscs 14. Usc of closed, inappropriate, irrelevant questions

7. Judgmental remarks

8. Clichés

The following exercise example gives some practice at discerning the appropriate from the judgmental
and defensive. Assume that you are with the party below in a group setting  [f you think the
responscs are accurate empathy, write a plus (+) sign in front. If the response is not, or a poor
response, write a minus (<) sign  For every minus (=) sign, indicate why referring to the mistakes
above. Be specific.

Example Scenario: 1 have a high expectations of this group. 1 think we've developed a pretty good
level of trust among ourselves, and I'd like to start taking greater risks - The longer I'm here the more

desire | have to learn as much as possible about myself | want you to help me do this, and 1 want to
do the same for you

a. (==) Hey, I wish you wouldn't speak for me I'm not at all sure that my expectations are the same as
yours 1 think you're being pretty idealistic

Reason:__defensive, judgmental, accusatory

b. (+) Your enthusiasm is growing. There are a lot of resources here, and you'd like to take
advantage of them.

Reason: _(none because itis.a plus)

c. (=) Do you think we're ready to do this sort of thing?
Reason:_inappropriate, closed question, vagug

d. (=) Now, John, you've always been a good member, very eager. | appreciate you cagerness very
much, but festina lente, as the Romans said--make haste slowly "
Reason:__condescending, parental, advice-giving

c. (+) Your enthusiasm’s infectious, John--at lcast for me. 1 think that 1, coward that I am, am ready
for a bit more risk, myself.

Reason: _(non¢ begause It is a plus)

173 Adapted from Egan, Interpersonal Living. 1337, 308
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Some Common Mistakes Exercise'™ 265
The following exercise example gives some practice at discerning the appropriate from
the judgmental and defensive. Assume that you are with the party below in a group setting 1t you
think the response is accurate empathy, write a plus (+) sign in front. If the response is not, or a poor
response, writc a minus (<) sign  For every minus (=) sign, indicate why referring to the mistakes
above. Be specific.

Scenario: 1 think of myself as a pretty independent guy, and my independence, if I'm not mistaken,
tends to rub people the wrong way. People figure there's no way that 1 can be atfected by them I'm
not saying that this is right or wrong, but I think it's only fair to lct you know about it, so that you
don't look for something | don't usually give.

a. () 1 know exactly what you mean, Joe. 1used to think that I was more
"together” than anyone else I knew. Other people didn't matter; often enough
they just got in the way.

Reason:

b. () The reason why we can't influence you, Joe, is that you won't let us. 1l
bet that somewhere along the line you let someone get close, and you got stung.
I know it's going to be hard, but you have to risk yourselt'hike everybody clse. |
think you can trust us enough to do this.

Reason:

c. ( --) It almost sounds as if you're saying that you sce yourself as the kind of
person who can alicnate people by being detached. 'm not sure how you feel
about it--except that you might cause some trouble here.

Reason:

d. ( ) don't sec you that way at all, Joe. I really experience you as open and
"with" us. Ilike being in the group with you.

Reason:

c. () Well, isn't that nice!’ You just want to be left alone--probably because
you're afraid of being dealt with.

Reason:

'7":\d.1p(cd from Egan, Interpersonal Living, 133.7.
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Some Common Mistakes Exercise Answers!’’
206
Scenario: 1 think of mysclf as a pretty independent guy, and my independence, if I'm
not mistaken, tends to rub people the wrong way. Pcople figure there's no way that I can be aftected
by them. I'm not saying that this is right or wrong, but I think it's only fair to lct you know about it,
so that you don't look for something I don't usually give.

Here are the expert responses

a. (=) I know exactly what you mcan, Joe. 1used to think that I was more
“together” than anyone elsc I knew. Other people didn't matter; often enough
they just got in the way.

Reason:  inappropriate self-disclosure: indirect confrontation

b. (--) The reason why we can’t influence you, Joe, is that you won't let us. Tl
bet that somewhere along the line you let someone get close, and you got stung.
I know it's going to be hard, but you have to risk yourself like everybody clse. |
think you can trust us cnough to do this.

Reason _inappropriate confrontation, _inappropriate AE-11,_advice-giving, _patronizing

c. (+) It almost sounds as if you're saying that you see yourself as the kind of
person who can alicnate people by being detached. I'm not sure how you feel
about it--except that you might cause some trouble here.

Reason'_(plus._no reason needed)

d. (-=) I don't sec you that way at all, Joe. [ really experience you as open and
"with" us. I like being in the group with you.

Reason:__inappropriate warmth; side-taking; lack of respect

c. (=) Well, isn't that nice! You just want to be left alone--probably because
you're afraid of being dealt with.

Reason:_snide;, accusatory, judgu.ental, insubstantial AE-T1

175 Adapted from Egan. {nterpersonal Living. 308

Al
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Responding to Others Exercise H6'76

Scenario 13: Male high school teacher, 50, to the principal: "Cindy Smith really 267
got to me today. She's been a thom in my side all semester. Just a little bitch  Asking questions in
her 'sweet’ way, but everyone knows she's trying to make an ass of me  Little snot! So 1 let her have
it--1 let it all come out and pasted her up against the wall--verbally, thatis  She was the fool this time.
You know me. 1 just don't do that kind of thing 1 lost control 1 have no love for Cindy, but it was
a pretty bad mistake.”

What is the conflict?

Write an AE-H response using the formula:

Scenario 14: Widowed mother, 47, talking about her son "He knows he can take advantage of
me. 1f he stops talking to me or acts sullen for a couple of days, 1 go crazy. He gets everything he
wants out of me, and I know it's my own fault  But I still love him very much. After all, he stays here
withme. 1do have a man in the house He's (the son) going to be going to college lacally, so he'll be
around for a awhile yet "

What is the conflict?

Write an AE-11 response using the formula

SPTODUE O [

Scenario 15: Working student, 23, 1o pastor  "Fm so tired, | don't know what todo  Fry to
keep up with everything work, home, classes  But cach day seems so long By noon, I'm already
too tired to cope.”

Write an AE-11 responsc using the formula

Scenario 16: Employcc at a factory, 33, toafriend "Damn' 1blew it again. | just don't seem 1o
be able to think before 1 open my big mouth. This job was going so smoothly before | got mad and
told off my supervisor.”

Write an AE-II response using the formula:

Expert Responses to 15:

Expert Responses to 16:

[}

1765cenarios 13 & 14 adapted from Egan, Exercises in Helping Skills (1955), 28-34. Scexarios 18 and 16
adapied from Carkhufl, Sident Workbook For The An of Helping Vil 934, 224
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Expert Responses to #6 Scenarios #15 & 16177 ~6s
Scenario 15:

Working student, 23, to pastor: I'm so tired, [ don't know what to do. ey to keep
up with everything: work, home, classes. But cach day seems so long. By noon, I'm
alrecady too tired to cope.”

Expert Responses:
AE-Il: 1. You feel discouraged because you've lost your edpe.

AE-1: 2. You feel tired because there's so much to do.

AE-Il: 3. You feel tired because you lack the energy to do it all.

Scenario 16:

Employce at a factory, 33, to africnd "Damn' Ublew it again [ just don't seem to
be able to think before 1 open my big mouth  This job was going so smoothly before
[ got mad and told ofF my supervisor *

Expert Responses:
AE-I1: 1. You feel angry because you keep repeating your mistakes.
AE-I: 2. You feel upset because this situation is happening again.

AE-1I: 3. You feel down because you really thought you were going to
make it on this job.

177Scenarios #15-16 adapted from Carkhufl, Student Workbook For The Ar of Helping VUL 934, 224
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Discerning Empathy from Sympathy'7¥ 260

A 30 year old friend of five years has lost a brother. The friend's brother was
like a father, being 13 years older and having helped raise the friend. The helper
did not know the brother at all and only knew a little about the friend's
relationship with his brother.

Empathy is walking in another person's shoes
to get their view and to communicate
to them that you have gotten their view.

Statement: "I feel your pain (A tear falls at the friend's profuse crying ) You feel lost without
your brother because he was so special to you *

Objective:  to communicate an understanding and a community of feeling

Sympathy is secing some walk in their shoes and
wanting to help them out of their shoes
immediately.

Statement:  "You poor fellow. We all go through this  You'll get over it ®

Objective:  to express feeling and quickly resolve the issue or feching in order to move onto to a
more comfortable topic

Identification: is walking in a person's shoes and
being unable to get out of that person's shoes.

Statement;  "This is ternble. (Crying almost as profusely as the friend ) We've got to do
somcthing *

Objective:  to take equal responsibility for another’s dilemma (even though one has no or only a
little connection with the dilemma)

178¢f Eiscnberg & Strayer. Empathy and Its Development, 5-11.
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Responding to Others Exercise #7
270
Scenario 17: Special Ed teacher to Principal: “The teacher’s aide I got this year is a
rcal winner. She acts like she's 14--and that's being kind. 1 don't know how I'm gonna make it
through the yecar with her.”

Write your best formula response:

Scenario 18: Young man to drug counsclor: "I guess when I was a teenager 1 felt so down all
the time and the speed made me feel better. But now, the speed is running me  I'm out of control and
yet I keep on taking it.”

Write your best formula response.

Scenario 19: Middle-aged husband: "I know I've got to handle this myself 1t really gets me
down, watching my wife go back to drinking  But I can't join her. I've got to be strong enough to
say no. It's my only chance. And if I can beat it, maybe I can help her ”

Write your best formula response

Scenario 20: Man, 28 "All my life, I've felt like I was scarching for something [ know I'ma
good person. I'm decent. 1 should be satisfied with who I am  But there's a sense of something
missing. I'mnot who I could be . . I'm not strong or not complete somehow *

Write your best formula response

Expert Responses to 17:

Expert Responses to 18:

Expert Responses to 19:

Expert Responses to 20:

Formula: You scem to focl finsert feelinyg words because (insert experience)
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Expert Responses to #7 Scenario #17-20'7° -

Scenario 17: Special Ed teacher to Principal: "The teacher’s aide  got this year
is a real winner. She acts like she's 14--and that's being kind. 1 don't know how I'm gonna
make it through the year with her.”

AE-l: 1. You feel annoyed because she's as bad as one of the kids.

AE-Il: 2. You feel angry because you're going to have to cope with an added
problem

AE-l. 3. You fecl frustrated because she isn't mature enough to cope with the
class

Scenario 18: Young man to drug counsclor: I guess I was a teenager 1 felt so down all the
time and the speed made me feel better. But now, the speed is running me  I'm out of control
and yct | keep on taking it "

AL-11. 1. You teel scared because you cannot break your speed habit.
AE-L. 2. You feel uncasy because the speed is in control
AE-11: 3. You feel helpless because you've given up control of your life

Scenario 19: Middle-aged husband. "l know l've got to handle this myself [t really gets
me down, watching my wife go back to dnnking  But I can't join her. Fve got to be strong
enough to say no. It's my only chance. And if I can beat it, maybe I can help her ™
AE-' 1. You feel saddened because your wife is destroying herself
AE-1l. 2. You feel alone because you're the only one you can count on.
AE-11: 3. You feel inadequate because you cannot help your wife before yeu help
yourself.

Scenario 20: Man, 28 "All my life, Pve felt like 1 was scarching tor something 1 know I'm
a good person  I'mdecent. 1 should be satisfied with who I am. But there's a sense of
something missing. 1'm not who I could be . . I'm not strong or not complete somechow.”

AE-1. 1. You feel dissatisfied because your life is not meeting your expectations
AE-Il. 2 You feel angry with yourself because you have lost so much time.
AE-I1: 3. You fecl sad because you might have lived your life differently it vou'd
had this missing information

AE-IL 4. You feel weak inside because you cannot define what is missing
AE-Il: S, You feel disappointed because you haven't yet determined what it is that

is missing in your life and you want, deeply, to find it.

179Sccnarios #17-20 adapied from Carkhufl, Student Wotkbook. 94-9, 106, & 224-.
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THE LAST FRONTIER

When we divide love and listening by wisdom, we will hberate our brothers and sisters

Love is the supreme virtue. Listening is one of the most significant skills of love, for in listening we
come to understand the loved one: that is, only by listening will we come to understand the loved
one. As we understand, we are enabled to love them more decply in proportion to our knowledye of
their needs.

Listening is hard work. The best listencrs are those persons who are growing themselves  The
person who is constantly lcarning about himself or herself, about others, and about life in
general--these are the best listeners.

Those who do not like to grow, but remain sticks in the mud  These are the most shallow  Indeed,
these are the ones who need listening to the most.

Nevertheless, if you love God and your brother, the one skill you need to continually develop is the
skill of listening with empathy. As you develop this skill, you will be enriching your life as well as the
lives of those with whom you have to do.

Guing over the material from this program will provide you with a means to increase your listening
skill. Using the formulas will provide a basic kind of empathy that anyone can use. Some of you use
cmpathy and sclf-disclosure anyway. As your sensitivitics grow, you will find yoursclf using empathy
and sclf-disclosure even more comfortably and more naturally,

Pray for strength and wisdom. For it takes a strong person to listen and empathize, as it takes a
strong person to love. But if vou love, you will grow in your skill of listening

May God make an adventure out of listening for you The last frontier is in the heart of' a brother or
sister who nceds your love.

Remember the formulas

Formulas: tor self~disclosure el __ginsert feeling words  because _insert experience)
for reflection of cantent You scem to be saying __tnsert ahbreviated version)
fot reflection of fecling You scem to feed (insert fechng word) because ginsert expertence).

Remember the principle of Christian caring.

Remember: When Love and Listening are divided by Wisdom,
Liberation results.
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Where to Go from Here:
Towards Wisdom

(5]
~
[

Remember: Part of the "wisdom" will bce knowing
-how to artend and to what degree you need to attend.
-how to hear the obvious and not so obvious feelings.
-how to tell the obvious from the actual 'content” of a message.
-when and how much to self-disclose in any situation,
-to what degree to empathize in any situation, 80

Romans 13:9-10
The commandments . . . are summed up in this one rule  "Love your neighbor as yourselt'™®
Love docs no harm to its neighbors - Therefore love s the fulfillment of the law.  (See alwo M1
22:37-40, Gal. S 14, and Lev 19 18)

Jobh 28:12-28
12 But where can wisdom be found? Where does understanding dwell? Man does not
comprechend its worth, it cannot be found in the land of the living - The deep says, "It is not in
me.” . 131t cannot be bought with the finest gold, nor can its price be weighed in sitver
23 God understands the way to it, and he alone knows where it dwells, for he views the ends
of the carth and sces everything under the heavens 2% And he said to man, "The fear of
the Lord--that is wisdom, and to shun evil is understanding

Proverbs 1:5
5 A wise man will hear, and will increase in learning (KJV)

Matthew 7:24
Therefore everyone who hears these words of mine and puts them into practice is like a wise
man who built his house on the rock.

As yout love and listen, you will be fulfilling the very commands of God himself. 1f you love God, you
love others and search for wisdom  Where do you and 1 go from here? Hopefully and prayerfully,
the direction will be towards wisdom, and wisdom will be found in listening

Remember: When Love and Listening are divided by Wisdom,
Liberation results,

180Q.v, for attending, 1.9: Egan's S-O-L-E-R, 2.2. Explonng Attending Skills; content, #2.8. Reflecting
Verbal Content, foching, #3.3: Four Kinds of Listening and Reflecuing Feching, sclf-disclosuze, #3.7; Six Reasons that
Inhibit Sclf-Disclosure, #4.3: Some Rules of Scif-Disclosure, and cmpathy, #5 2b: Oveniacw of Empathy Behavior,
#3 4a: Some Prerequisite Valucs of Empathy, and #6 4: Empathy: A More Clcar Reflection



APPENDIX 4
PREPROGRAM BACKGROUND QUESTIONNAIRE

The Preprogram_Background Questionnaire (PBQ) was constructed by the
director and approved by the director’s committee chairman prior to implemientation of the
project  The PBQ was designed to gather some sociological data and to give the men
interested in the program an opportunity to state their Chnstian convictions

The data gathered were used to help the director determine who had a good
cnough disciplinary record to participate  Neat, the data were used to develop a critenia
for constructing the control and experimental groups, and that criteria was explained in

chapter 2.

2714



Preprogram Background Questionnaire

Name: TDCJ4. House .
Age: Height: Weight: Ycars of Scntence: o
Race: Yourclassis (circteoney 1.3 L2 L1 S4 S3 82 SI

This is your (checkone) 1st___,2nd___, 3rd___, dth__, Sth___ time down,

How long have you been incarcerated this time (including jail time)?

How long in TDCJ including other units? . On Gib Lewis?

Your sentence is non-Aggravated _ Aggravated . Educationlevel” _
How long have you been a Christian? - Yearsof sincerity?

I consider myself (check one) __ very social __ somewhat social ____aloner

Have you served aggravated time before? Yes No How many times?
Is this time a parole violation? .. - Yes No.

Have youread the whole Bible” ... . ... Yes No

Do you try to read the Bible everyday? ... ... .. Yes No

Did yougrowupinachurch® . . . . . Yes No Whatfath?

Doyouliketoleamandgrow? ... . . .. Yes No

Do you receive one family letter cach month? - Yes No

Two or more family letters cachmonth? - ... . Yes No
Arcyouafather? ... .. .. ... .. Yes No Howmany?
If yes. do you sce your children regularly? ... ... Yes No How often?
Do you see anyone at least once amonth? ... Yes No

If yes, what is your relationship with that person?

Who was the most important person to you while growing up?

Each week, 1 attend chapel activities at lcast (check one) ___once ____twice ___more

A K & & A A

Thanks for your help and participation



APPENDIX §
COUNSELOR RESPONSE QUESTIONNAIRE

Background Information on Assessment Instrument
History

The Counselor Response Questionnaire (C RQ)"‘| was designed to measure
beginning counseling skills and was constructed as a 15-item paper-and-pencil instrument
The CRQ was influenced by a reflective orientation to counseling in general and by
microcounseling in particular. The model undetlying the development of the CRQ
assumed that counsclors should remain nonjudgmental and should refrain from giving
advice

The questionnaire initially consisted of 16 client statements, each of which was
followed by 3 counselor responses of varying quality. One response was always a good
reflective response i ¢, an accurate reflection of (eeling or paraphrase in Ivey's
laxonomy."‘z and at least a level 3 on Carkhutl's empathy scale. *! one response was not

facilitative and was cither advice-giving, judgmental, a distorted reflection or an

l’"l;‘diu:d from Joseph Stokes and Gary Lautenschlager, Counselor Response

Qugstionnaire (Sam Houston State University Library, Huntsville Sam Houston State
University, 1977) ETS Test Collection £010195, microfiche

2 Allen Ivey and Jerry Authier, Microcounseling” [nnovations in Interviewing,

Counscling, Psychotherapy, and Psychoeducation (Springfield, IL: Charles Thomas,
1978).

¥)Robert Carkhutl, Helping and Human Relations (New York: Holt, Rinchart and
Winston, 1969).




277

interpretation which would not facilitate exploration of the problem. The third response
was of intermediate quality and was cither a slightly distorted paraphrase or reflection of
fecling or a question.

A preliminary form of the instrument was administered to a group of 18 doctoral-
level practicing counsclors and clinical psychologists who were asked to rank order the
three counsclor responsces to the client statements  If more than three of the these
professionals offered rankings that differed from our a prioni “correct” ranks, the item was
rewntten. Four of the original 16 items fell into this category and were rewritten and
resubmitted to the professionals for ranking. One item failed to meet the criterion on the
sccond ranking and was therefore dropped from the instrument. The remaining 15 items

constitute the Counselor Response Questionnaire.

The Sample
Initial data on the CRQ were obtained from respondents selected to represent
varying levels of counseling skills: 157 undergraduate students enrolled in introductory
psychology courses whose participation futfilled part of a course requirement, 17
professional drug abuse counsclors, 19 students in a introduction to clinical psychology
course for graduate and advanced undergraduate students which included counseling and

intervicwing training, and 15 doctoral-level practicing counselors/clinical psychologists

Validation Studics
The first validation study tested the ability of the CRQ to discriminate a group of
subjects trained in counseling and interviewing skills from an untrained sample  The
trained group consisted of the 15 professional counselors and the 19 advanced
undergraduate and beginning graduate students who received training in a course. The

untrained group (N=157) was students taking the introductory psychology course. A
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simple ¢-test revealed significant differences between the means CRQ scores for trained

(X =44.71)and untrained (X = 28.41) respondents (1= 12,4, p < 001),

Scoring

The participants were asked to place a plus sign (*+*) by the response which
secmed best to them or closest to how they would respond. Then they were asked to
place a minus sign ("-") by the responsc that scemed worst or was the farthest removed
from how they would respond

To score the CRQ, cach response to cach item was assigned a value as follows
" 1" for the least appropriate response, "2° for the intermediate response, and *3" for the
most appropriate response as determined by the a priori rankings of the responses A
respondent’s score for cach item was determined by subtracting the value of the response
that he or she ranked as least appropriate from the value of the response he or she thought
most appropriate in response to the client statement. Thus, ifa respondent completely
agreed with the a priori ranking on an item, his ot her score on that item would be 2
(3 -1 =2) Ifone gave a ranking completely opposite to the a prion rankings, the score
for that item would be -2 (1 - 3 = -2) Scores of | and -1 were also possible Total scores
on the CRQ werc computed by summing the item scores and adding a constant of 20 to

climinate any negative scores

Counselor Response Questionnaire_and _Key

Introduction
The Counselor Response Questionnairg (CRQ) was given as a pretest and posttest
instrument to both the control and experimental groups in conjunction with the
Responding Questionnaire. The following was the form of the questionnaire given to both

groups with one exception: the expert ratings for cach response were noted next to the
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response blanks and placed in bold underlined type. Before cach questionnaire was

administered, it was explained and any questions were answered.

The CRQ Questionnaire and Key

Print Name: TDCJl#

Play the role of a pastoral counsclor. Near the beginning of a first visit, a person
makes a statement. Three responses follow cach person's statement  Place a "+" in front
of the most appropriate or best response, and place a *-" in front of the least or worst
appropriate. Of cach three responses, one response remains blank.

Person 1: "1 ain® got no problems = (silence)

__(2) A: "What do you mcan? Everybody has problems *
__ (1) B. "Then maybe you could help me with some of my problems *
___(3) C: "There's nothing going on in your life that worries you *

Person 2: "Sometimes | get a lump in my throat for no good reason and it stays there
until | cry it away *

___(3) A "There are some things which build up that you can't put your finger on ™
__ (1) B- "It's best to keep busy when things hike that happen ™
___(2) C. "What happens after you cry?®

Person 3: "Gee, those people! Who do they think they are? 1 just can't stand them
anymore. Such a bunch of phonies 1 don't want 1o be bothered with them anymore  And
1 get angry with myself. 1 wish I could be honest with then and tell them all to go to hell?
But I guess 1 just can't doit.®

__(2) A: "They make you angry. You wish you could handle them better.”

__(3) B: "Damn, thcy make you furious! But it's not just them. It's with yourself,
tool because you don't act on how you feel ®

__(1) C: "Maybe socicty itsclf is at fault--making you feel--inadequate and causing
you to be unable to interact successfully with others.”
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Person 4: "There are times when 1 feel high school is not important to me. Since I'm not
going to college, maybe there's no need for me to waste time in high school *

__(3) A: "You really don't know what to do. Perhaps you'd like to graduate, but
right now you are leaning toward dropping out.”

___(2) B: "You have a tough decision to make.  You don't want to decide this too
quickly.”

___ (1) C: "You know the first thing an employer will want to know to if you arc a
high school graduate ”

Person 5: "1 just hate to go home after work. It I'm not fighting with my witfe, one of us
is fighting with the kids  1t's so uncomfortable at home.”

(1) A "Fighting with your children doesn't accomplish anything "

___(3) B. "You're tired of being grected at home by harsh words and an unpleasam
atmosphere You'd just like to feel that you could go home, relax, and
be comfortable.”

__(2) € "You are dissatisfied with your home life in comparison with work *

Person 6: "1 have to decide by next week whether or not [ am going to move out of my
apartment. | would like to move to a better place where U'd feel safer, but [ can't really
aftord it. It's a tough decision 1 wish 1 knew what to do. Maybe it wouldn't be so bad
staying "where [ am for one more year. Then I'd have enough money to move *

__(3) A "Soyou've got a decision to make  You'd like to move but you're not sure
you can afford 10 1t sounds like you're leaning toward staying where
you are for a while *

__(2) B: "Would you tell me why you fecl your neighborhood is unsafe””

__(1) C: "Your safety is very important. I don't see how you can attord not to
move.”

Person 7: "Things are really looking up. | finally got a job a good one, too  If I stick
with it, in a couple of years U'll be the head of work crew. Getting and going to work is
not casy for me, though "

___(2) A "You sound clated and confident  Your life is at a turning point and now
you're going to be someone.®

___(3) B: "You sound excited about your new job and at the same time a hittle
worried about your ability to handle the responsibility of holding a job "

(1) C: "Holding a job is not so hard. Getting up every morning and going to
work is something you'll get used to.”
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Person 8: "1 am 2,000 miles from home and my mother just had a heart attack. I'd like to
take care of her, but things are just getting started for me here ™

(1) A: *You'd like to forget your responsibilitics to your mother.”

___(2) B: "You feel like you should go take care of your mother "

__(3) C: "You're torn between your desire to help your mother and wanting to live
your own life here *

Person 9: "1 get so mad at my daughter. Boy, can she be stubborn! Sometimes I scream
and yell at her and feel like slapping her. Sometimes I even doit. | don't like to feel this
way, but I just can't help it.”

(1) A "Why don't you give her some precise mitations  Tell her exactly what
you expect and accept no excuses *

___(3) B "Sounds like your daughter really gets to you, and it bothers you a lot to
lose your temper with her ™

___(2) C: "Somectimes your daughter irmtates you, but you really care about her ®

Person 10: "When | am alone 1 can play the piano pretty well, but | always goof up when
I know other people are not listening *

__(3) A: "It makes you uncomfortable and anxious when other people listen ©

(1) B "Just because someone is listening to you is no reason to goofup  You've
got to learn to be your own person ®

___(2) C: "You can play well for your own enjoyment--that’s what counts *

Person 11: "I'm determined to make good on my new job. I'm going to work hard and
rcally show them how much I can do. And I'm not afraid to take on extra duties or work
long hours if that's what it takes. 1 am going to be somebody.”

__(2) A: "What is your new job like?®

___(3) B: "You're going to climb to the top this time. You really sound determined
to be successful with this new job.”

__(1) C: "It sounds to me like you are trying to compensate for some weakness Is
there some area in your life in which you feel really weak or
inadequate?”
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Person 12: "I'm not sure how I'm going to do in counseling I don't really like to talk
about myself.”

__(3) A: "Sounds like you're a little uncomfortable here. Maybe you're wondering
what these sessions will be like ®

__(1) B: "You've got to talk about yourself, it is going to help you with your
problems.”

___(2) C: "Arc there any situations where you do like to talk about yourselt”™

Person 13: "1 find myself withdrawing from people--1 don't want to socialize or play their
stupid games There was a time when [ got along with everyone and everyone liked me |
was whatever the crowd wanted me to be 1 used to be proud of that *

__(2) A: "It sounds like you're having some interpersonal difficulties with others ©
__ (1) B: "You have to be your own person, cven if it involves telling other people
off. You can't let other people control your existence
__(3) € "You have changed alot  You know who you used to be, but you're

wandering about who you are now.”

Person 14: "1 can understand how women were discriminated against in the past, but 1
think women have it good now. | get really confused when my friends tell me 1 should
work for women'’s liberation *

__{2) A "Women's lib is a very powerful social force and lot of people fect it is a
good thing [t can be very confusing, though *

__(1) B: "Your friecnds sce society’s attitudes as threatening to their career goals.
Maybe you don't see any threats because you have set your goals
lower "

__(3) C: "You don't feel discriminated against personally, so you're wondering if’
you should work for women'’s liberation  You're also wondering how
to relate to your friends who do ®

Person 15: "You don't know what it is like to have people talking about you and laughing
at you behind your back.”

__(3) A: "It's pretty painful to have people make fun of you *

__(2) B: "There are some cruel people in this world.”

1) C: "Yes, Ido. When!was a teenager | had acne and some of the guys were
constantly making fun of me. But ! .7 let it get me down *



APPENDIX 6
RESPONDING QUESTIONNAIRE

Background Information on_Assessment Instrument
History

The basic elements of this assessment came from Robert Carkhutt and Don
Benoit's "Responding Knowledge and Skills Assessments® test in Art of Helping VI
Trainer's Guide (Amherst, MA Human Resources Development Press, 1987 65-607)
Several elements were removed, because the deleted elements would not be a part of the
program Carkhuffand Benoit continued to use this instrument throughout the revisions
of the Art of Helping  The test was approved by the director's comnuttee chairman prior
to implementation of the project  For the purposes of continuity and clanty in the
presentation of the project report, the title was changed to Responding Questionnaire

(RQ) and that was the title used throughout the project report

Scoring
In the multiple choice section, the participants were asked to select any number of
choices under cach of the nine multiple choice questions  In the short answer section, the
participants were asked to answer the questions as best as they were able
In the multiple choice section, there were thirteen correct choices among the nine
questions.  Each participant was given one point for each correct selection, and one point
was deducted for cach wrong sclection  One point was also deducted if the participant did

not choose any available choice.
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In the short answer section under number "1," there were two correct answers
"fecling™ and “content.” One point was given for each correct answer (or very close
approximation), and one point was deducted for each incorrect answer (and one point was
deducted if there was no response)

In the short answer section under number "2." two points were given if the
participant’s answer closcly reflected the correct answer. A "close reflection” needed two
clements: one, mention of the word “feeling/s” in the context of a sentence that indicated
the importance of a focus on general feelings, and two, a type of personal reference that
cluded to an attempt to walk in another's shoes  Two points were deducted if the
participant gave no answer or gave an answer that did not approximate these

The positive and negative sums of both sections were added  This sum was then
added to a constant of twenty to climinate negative scores, and this became the total score

for this assessment The total possible score was twenty-seven

Responding_Questionnaire

Introduction
The Responding Questionnaire (RQ) was given as a pretest and posttest
instrument to both the control and experimental groups in conjunction with the Counselor
Response Questionnaire  The following was the form of the questionnaire given to both
groups with one exception: the answers to cach question were noted in bold underlined
type. Before cach questionnaire was administered, it was explained and any questions

were answered
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RQ Questionnaire and Key

Print Name TDC)4 Assigned #

Multiple Choice
Circle the correct answer or answers for cach question

1. We respond to meaning by

a communicating sympathy ¢ asking questions
b, communicating empathy

[ ]

Empathy means

a understanding another person’s frame of reference
b. understanding how a person is fecling and why

¢ crawling inside another person's shin and secing the wosld through hisher eyes
d, all of the above

3. Responding to content emphasizes

a parroting
b, rcphrasing the helpee's expressions in a new way
c. questioning using the basic interrogatives - the S\WH

4 Responding to meaning (AE-I1)

2, captures the content

b. s a verbatim recall of what the helpee said
c¢. asks a meaningful question

o, includes the helpee's feelings

S. Helpee exploration can lead to helpee.

A growth ¢. warmth
b, understanding d boredom
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6. Identify the format (formula) for responding to meaning:

a. "Why do you fecl that way?"

b. "Tell me more about it."

c. "You're saying that -

d. "Don't worry about it. It will be better tomorrow. "
€ "You fect because =

7. The empathy question used in responding is

a "What happenced to the helpee during childhood?”
h. "How would 1 feel if I looked and sounded like the helpee™™
¢. "Why docs the helpee do those things™

8. Fecling categorics are important to use because

a, they facilitate the helper's understanding of the helpee's feelings
b. they cnable the helper to find an expert 10 join the helping process
¢ they clanfy the helpee's problems

9. Responding

a. isa helper skill

b. questions the helpee as to why he/she behaves a certain way
¢, leads to exploration and action

d. cnables the helper to be empathic

Short Answer
Directions:  Fill in the correct answers

1. Responding involves two types of responses

a responding to

b. responding to

Content, Feeling, or Meaning

2. Paraphrase the empathy question:

"Il 1 were the helpec and I were doinp and saying these things,
how would | fecl?"




APPENDIX 7
INTERPERSONAL CHECK LIST BACKGROUND

Intreduction
The Interpersonal Cheek List (1ICL) was pant of the program overheads and
handouts which were made available to cach of the participants - The ICL was used in
session four on day four of the program - The ICL was enumerated as overheads 44 2a-
4 2¢ and placed in appendix 3 The following history and descriptions were condensed

.\ . . . X4
from the background of the chechlist written by the ICL creators '

History
The ICL. was developed by LaForge and Suczek as part of a larger effort to
conceptualize interpersonal processes in small groups s Through empirical studies, the
rescarchers arrived at a set of sizteen interpersonal categories arrayed in a circular pattern
around two axes of Dominance-Submission and Love-Hate  Moditications and alternative
circular systems of interpersonal variables were developed over a period of two decades,

many of which were reviewed by Wiggins '

BRolfe LaForge and Robert Suczek, Interpersonal Cheek List, in User's Guide to
The University Associates Instrumentation Kit (San Diego, CA: University Associates,
1988), ICL 1-8.

%M. B. Freedman, et al, "The Interpersonal Dimension of Personality,” Journal
of Personality 20 (1951) 143-161.

186y g Wiggins, Personality and Prediction; Pringiples of Personality Assessment,
(Reading, MA: Addison-Wesley, 1973): 475-488
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The ICL items were chosen so that every intensity classification was equally
represented in every interpersonal classification  Essentially, each of the sixteen
interpersonal categories was represented in the ICL by eight words or phrases  one was
an "Intensity One” item, three were “Intensity Two® items, three were "Intensity Three™
items, and onc was an "Intensity Four” item. In this sense, the intensity classification was

orthogonal to the interpersonal classification 187

Desenption

The ICL was a 134-item list of words or phrases that may be used to obtain selt-
descriptions or descriptions of others with respect to an interpersonal domain - Several
uses were found appropnate  studying small-group phenomena, studying fanuly dynamics,
and rescarch on assessment and diagnosis

The ICL was intended to be regarded as a structured channel for communication
and not as an instrument for “measuring” personality or general social phenomena The
list could be moditicd to meet specific requirements and purposes  The ICL was written in
nontechnical language that was deemed immediately comprehensible to decision makers
with no training in psychology or the social sciences  The ICL's theoretical interpretation
was designed to be a communication about a real or imaginary person, and that
intcrpretation was designed 10 be from an individual 1o another person in a specified
situation.

The check list was considered a convenient device for objectively obtaining and
quantifying much of the information about interpersonal relationships commonly obtained

in a first interview.  The interpersonal categories were deemed to belong to our common

187 All emphases in this appendix were the author's in the uncondensed version of
the background.
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linguistic heritage: therefore, understanding the categories did not require specialized

knowledge, such as of psychoanalytic theory or of psychiatric termtnology

Interpretation Cautions

The authors encouraged interpreters to be carcful 1o not view the ICL. as an
analysis of personality, but only as communication of interpersonal teadencies  The choice
of items and the scoring, which operationally defined the questionnaire, imposed arbitrary
limits and a structure on the participant’s communication  The participant's temporary and
cnduring motivations, perceptions, and values aftected the responses as well as the
perccived obsenvations  For these reasons the check list was deemed to be an "eftective

and flexible observational device® for rescarchers or participants 8%

Adjustments ol 1CL. for the Helping Skills Program

The entire cheek list and all of the caleulations were done by all of the participants
The detailed analysis of the NIC and AIN scores were omitted as were their lengthy and
detailed interpretations  The limited time allotted for the lesson and the complication of
the scales themselves seemed to justify the omission

The general goals of the lesson sought to provide information and practice in sell-
disclosure  Since the participants were using the ICL on themselves, the basic chanting of
the ICL scemed to provide the participants with a basic understanding their styles of

interpersonal relating

IS8 R LaForge and R. F. Suczek, "The Interpersonal Dimension of Personality
I1: An Interpersonal Check List,” Journal of Personality 24 (1955), 94-112.



APPENDIX 8
PASTORAL OBSERVATIONS AND REFLECTIONS
ON IMPLEMENTATION

Day 1. August 10, 1996_12:00-3 00 P M

Objective. To help students understand the entire program and to develop their abiluy
to usc attending skills set #1 of body language through instruction,
observation, and use in class

Twenty-seven men arrived on time  One man was ovuei a halt hour late because off
his work assignment  Five men were absent for a variety of reasons  In all twenty-eight
men participated in the first session

The ovethead #1 1+ Title™” was showing on the overhead screen as the men
arrived Some men appeared apprehensive, others appeared to be skeptical

As the class waited for the others, the quotes about love on the cover page were
discussed.  Afler the last man arrived, both the presentation of overhead #1.2: Devotion
#1: Biblical Love and the devotion did not seem to be very interesting to many of the
participants. Several men were obviously bored  The director proceeded with the
devotion.

When overhead #1.3. Love, Listening, Liberating Principle was presented, the
boredom began to spread  Some were tired  Others seemed to be wondering where all of

the devotion was poing

1% Al of the numbered overheads and handouts were placed in appendix 3.
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The director proceeded forward to present #1 4 Listening Sclf-Knowledge, a
listening sclf-knowledge assessment  After a brief discussion and when the participants
were told that all of the answers were false, most of the men became curious and began to
look over the questions again and at how they had answered the questions

There were some light moments, and most of the men seemed ready to either
defend their answers or engage in further discussions  One man made reference to the
confusion of taking an asscssment over "stufl they had not studied * They were told that
most of assessment questions would become clear fater in the program and that there
would be opportunity at a later session to discuss the assessment

The presentation of #1 S Program QOuthne scemed to stir a small amount of
interest, but there continued to be some apprehension A few others scemed bored aad
ready to go to sleep  The men did not have much of an idea of what they wanted to learn
from the program, excepting two men who said they wanted to learn what the term
"empathy” itsclf meant

Since #1.5. Program Outline was an abbreviated outline of the program, and the
numbers in the outline did not correspond exactly with the numbers in the table of
contents given later (placed at the front of this appendix)  But #1 § did serve its purpose
in giving a beginning overview of the program

In retrospect, the overview may not have been needed, for it did not seem to have
much affect on the men  The time spent in the overview could have been spent elsewhere.
Nonc of the men noticed the inconsistency between overhead #1.5 and the table of
contents. The removal of the overhead would have removed an inconsistency in the
prograin,

When the director realized that he had forgotten the beginning exercise in the

lesson plan, he flipped back through his program notes and located the blank ovethead
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Then he asked the men to give their reasons for being in the program. The men readily
responded. The responses ranged from wanting to follow God better to knowing how to
love better. Some simply wanted to leam more about what the title of the program meant.
A couple said they just wanted to help the director with his school project. With this
excrcisc, almost all of the men livened up

In retrospect, this scemed to be the better place for this exercise. Having already
struggled with the preliminary parts of the program, they scemed to be more able to define
why they were in the program  So this excercise not only piqued interest as it was intended
to do, the exercise also helped the men think through the parts of the program that had
been presented thus far

When #1.6. Allen Ivey's Principles was presented and discussed, there was tull
participation. Marny were ready to read and comment

Considcrable time was taken by the men in filling out #1 7a- Who Has Been
Heard?. About six men took an extra long period of time, well beyond the rest of the
group. As the men finished the exercise, they were allowed to tahe a break. (Not until the
director was writing the program notes did he remember that he had forgotien 1o follow-
up on #1.7a: Who Has Been Heard? after the break )

After the break and when everyone was ready, #1.7b- What the Professionals Say
About Empathy was presented  There seemed to be an appropriate amount of struggling
with the definitions, and the men thoughtfully discussed the meaning of empathy A few
men scemed to understand all of the definitions  Most of the men appeared to struggle
with the more complicated definitions  As the director read Rogers' definition, most of the
participants secmed surprised at the reading, as though this was a grand insight. Thinking

about empathy in this manner scemed to be novel to them.
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When the director and volunteer participant presented the contrived interaction
rclating to poor attending skills, there was a little confusion at the start. As the director
feigned very poor attending skills with a talkative participant, most did not seem to know
what to do Two participants were talking and not paying attention at all A few
concentrated on the poor attending of the director. As the director continued to leign
poor attending skills, even the volunteer participant became embarrassed and struggled to
keep up the act of talking to the dircctor.

When the director began to explain what was happening, there was some humor
and attention increased  Even the volunteer participant was shocked at how the director’s
poor attending affected him  he was embarrassed and turned red even thouph hie knew
what was happening  Scveral others expressed a mixture of feelings

When the director presented 1 9° §-0-L-E-R, the participants followed the
explanations  Most of them contrnibuted to the discussions with great interest

So much discussion ensued that the program session almost got sidetracked  The
director and seveial participants began to discuss the nature of personal barriers,
proxemics, culturally appropriate touching, and the cthics of when to listen and when to
take a stand

What became clear was that several men were attempting to defend what they
perccived to be culturally appropnate touching and hugging without respect to the cultural
difterences of others different than themselves Some of them felt that it was culturally
appropriate for them to hug strangers  Others thought that a close relationship should
usually precede hugging  Some participants confused the ability to touch with the ability
1o get interpersonally close in general.

A couple of participants speculated about the utility or health of withholding their

feclings, as though such was dishonest. One man thought the Christian obligation to tell
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the truth was almost cqual to correcting the errors or offenses of others whenever the
crrors were encountered. A few men exhibited obvious hostility and defensivencss. To a
couple of the men, honesty and truth-telling were used to counter an attack or a perceived
attack of some sort.

With regard to the general health of being completely open emotionally, the
director forwardcd that restraint and control was a "vocational assct.” The director also
noted that many times a person nceded to restrain his or her emotions not only to keep
onc's job but also to avoid "throwing your pearls before swine™ (where your "pearls” were
the tender issuces of your heant and where "swine™ were those who have contemipt for the
tender and human issues of the heart)  The thoughts went over well

One man felt he needed to take a stand on every truth and questioned the
appropriateness of withholding any feeling  He felt withholding was lying  The director
pointed out that while a Christian needed to speak the truth, Christians were first to be
known by their love (Jn. 13:35) The decision was ultimately his to make  he needed to
choose in each circumstance whether 10 speak truth or to preserve the relationship in love
Most of the times, the director pointed out, the two went hand-in-hand A lot of the time,
speaking truth could wait while one cultivated a relationship in love

One man broke in spontancously and said, “here is the kind of trust 1 have * He
procceded to Kiss on the side of the face the fellow sitting beside him - The director
ignored the remark and action, continuing with the lesson as though nothing happened
The action embarrassed the director, and he thought best to deal with it privately and after
e had had some time to think about it

Outside of the one man's Kissing, the spontaneous interaction was lively, and the
rather serendipitous responses of the director were not only humorous but well received

Afler about ten minutes of exchanges, the director steered the discussions back to the
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focus of the program on love--love for God first, and secondly love for brothers. The
participants accepted the redirection and seemed to accept the concept that true love
respected the personal barriers of others

The assignments for the week were discussed  Everyone seemed excited about the
program  Scveral said that they had learned a lot, had found it extremely helpful, and
were looking forward to next week

The first session scemed to accomplish the session objectives  They seemed to
understand that the program was going to be about listening skills with a tocus on love
Attending skills set #1 of body language seemed to be adequately covered, and the men

scemed motivated to do the exercises for the following week

Day 2. August 17, 199612 00-3 00 P M.

Objective. To help students develop their ability to use attending skills sets #1 and 42
through instruction and by use of case study scenarios in class

During the week prior to this session, four of the men who had missed the tirst
session approached the director. They were given the matenal and an abbreviated version
of the first scssion

Twenty-cight men ammived. One man was late because of his work assignment,
another because of trouble getting oftof his wing  Two men were absent, one of them
because he had a family visit In all thirty men attended the second session, including the
late comers.

Also during the week, the director had consulted with the building captain about
the man who had kissed a fellow participant. The director explained to the captain that,
no matter what the motive was, such behavior could not be tolerated. The captain
altirmed the director. The director felt it necessary to make the exclusion of Kissing a

ground rule with expulsion from the class as a consequence of further behavior.
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Furthermore, the director asked the captain if he could also report the name of the
offending party for disciplinary action, and the captain said the director could do that as
well.

Because the school had held graduation exercises for GED graduates, a regularly
scheduled chaplaincy activity called "Voyager” had been cancelled and the Islamic study
group had been delayed  These were done without the director’s knowledge, so the
redircction of these caused the program session to be delayed  This required some
reorganization  Therefore, the program session began about forty-five minutes past the
designated starting time with twenty-seven men in attendance

When the session did begin, the director looked at all of the discrimination
exercises that the men had completed during the week  Surprisingly, of the twenty-seven
men, nine men had correctly selected the best response in one of the two scenarios One
man had correctly sclected the best response in both of the two scenarios

At the beginning of the session, the director confessed his embarrassment over
having to mention the incident about Kissing, the exclusion, and the consequences  All of
the men scemed to accept the exclusion with no conflict A few of the less assertive
participants appeared to be a little relieved and strengthened

To further clarify the nature of the program and what the program was not, the
director said that the program was not designed to break down barriers so much as to
improve "communication” and “listening” skills  The director aftirmed the men  Because
they were participating in such as program, some of their barriers were already broken
down in as much as they were already "helpers™ and were ready to lcarn how to be
become better helpers through the program

The director also explained that the program was not designed to be a group

therapy session. The group was too large to do therapy, and the format would have to be
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radically different. Nor was the program to be a "trust-building” or "esteem-building”
program strictly designed to help the participants get closer to cach other. While this
might happen during the sessions, the primary goal was to help the panticipants outside of
the classroom and help them help others in the prison

To emphasize the above, the director asked the fow participants who regulatly
hugged to think about refraining from hugging for the duration of the program. The
refraining from hugging was not to be obligatory, but the director suggested
that--again--the prograin was about communication and listening  The director said that
during the course of the program the participants might gain more through the attempt to
communicate the intention that a hug was meant to communicate

The director recognized that a few of the participants may be uncomtortable noy
giving a hug to some persons, for such greetings may have been customary for a long
time. The participants were to judge the issues for themselves

The man who had hissed the participant rebelled and proposed that they should
also refrain from handshaking--including the director. He was somewhat angry and
scemed inclined to exhibit a superior attitude and ability. At the close of the class he did
not return a handshake. Besides the one exception, all the men appeared to accept the
exclusion of hugging at face value  There were no verbal rejections

After a prayer the director led the devotion for the day from overhead #2 1
Devotion #2: No Greater Love, . The devotion seemed to be more interesting to the men
this time than the one on the first day  Several men gave some verbal praise at a couple of
points.

Bcecausc of the late stant, the director shortened the length of the review of

attending skills set #1. The overhead #1.10a: Assignment #1: Attending Skills Set #1:
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Body Language was presented, and a couple of participants were allowed to share their
observations of the previous week.

Following overhcad #1.10b: Assignment #1: Discrimination Exercise, the director
wrote the expert responses in red on the overhead and facilitated a discussion of the
responses. The director affirmed the men by noting the number of men who had chosen
the best responses.  This scemed to encourage and lift the men immediately  As discussion
proceeded about the other responscs, there scemed to be a few "Ah-hah”™ experiences
among the mcn as they came to understand the ditference between advice-giving,
judgment, and non-judgmental listening

The dircctor prematurcly presented overhead #2 2. Explonng Attending Skills
After the presentation of #2 2, he procecded according the lesson plan to tell the men to
freeze their position and explore their attending behavior  Despite the premature
presentation, the exploration went well in that the men found numerous things upon which
to comment. Most of them wrote positive statements about themselves

In the aftermath, the exploration seemed to consume too much time for the good
that was done, less good than if the time had been spent elsewhere  Since most of the men
had written positive statements and were not very critical or observant, the exploration
might have yielded just as much if the director had simply presented the exploration
according to plan without the use of an overhead and the written exercise

The discussion about the lower half of #2.2- Exploring Attending Skills seemed to
be informative. The most significant point scemed to be that the SWH qucestions were
mcant to be used primanly to gather information necessary for understanding and not
nccessanly to solve problems. The participants seemed to have made the connection that
there was a difterence between helping through listening and simply solving other person’s

problems for them. The director re-enforced the perception with the statement: "give a
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man a fish, you feed him for a day, but if you teach a man how to fish, you feed him for a
lifetime.”

The presentation of the story of King Pygmalion through overheads #2.3a° King
Pygmalion Fashions a Dream and #2.3b. King Pygmalion's Dream Comes True did not go
well immediately. One man questioned the use of a mythical King in a biblical program,
shaking his head and non-verbally expressing some disgust. His attitude exhibited a severe
judgment, and he began looking in his Bible as though he was going to prove his point
The dircctor proceeded without any comment

As the director explained the role of expectations upon student responses, the class
became more animated  Several of the men seemed transfived upon the director as though
they were reliving some kind of past experience. The men understood the concept and
took the concept to heart  Even the man who had prejudged the illustration became
chagrined at his own assent to the power of expectations upon learners, he even scemed
to become a little ashamed after secing how well the other participants took the illustration
to heart,

The participants were ready to deal with overhead #2 4 Listening, Expectations,
& Growth. After a brief commentary on how Christians were part of the body of Christ,
the director led the participants through the seven dimensions of life and the use of the six
helping principles. Because of the individuality and complexity of growth itself, the men
scemed to better understand the need to listen and the need to learn how to listen better
Though they were animated as they read and commented on the principles, the dircctor
felt that the men only partially understood the significance of the seven dimensions and the
six principles relevant 10 the listening process  So the director encouraged them to look

over these throughout the weeks ahead.
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The men responded well to overhead #2 S: Reflecting Verbal Content. They
scemed to enjoy the outline of the reflecting techniques and the discussion. One man
madc the comment about the necessity to use the techniques in love, though he did not say
what those techniques were. Nevertheless, the director affirmed the comment  The
dircctor reminded the men that unless all of the program was done in love, none of the
program would have any value according to the manner in which true love was detined in
I Corinthians 13,

The director led the men through #2 6. Rellecting Verbal Content Exercise  They
participated and grasped the difference between parroting and paraphrase responses The
director fumbled through the explanation of the lower half of #2.6° Reflecting Verbal
Con'ent Exercise. Though the men had no difficulty doing the exercise, the director's
poor explanation confused several men, and they had trouble understanding just what to
write in the blanks spaces  Some did not get clarification und wrote the wrong
information.

Though the participants had anticulated an understanding of open and closed
questions in the presentation, more than half the men did not understand the difterence
between open and closed questions in the actual practice of them  After the exercise and
during the discussion, the men picked up the differences as they listened to the examples
and the comments of their fellow participants - These were lively discussions  The topics
that most of the men chose were rather inconsequential, like football or clementary
theological concepts.

The assignments for the upcoming week were discussed  The excitement about
the program had grown. Several said that they had used some of the listening skills and

that the results were marvelous. There was no negative comment.
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The second session scemed to accomplish the session objectives  The participants
scemed to grasp that the program was going to be about listening skills with a focus on
love and that listening was not as casy as they had perccived  Attending shills set #1 of
body language and set #2 of reflecting verbal content seemed to have been adequately
reviewed and covered  The men seemed motivated to do the excercises for the following

week

Day 3__August 24, 1996__12.00-3 00 P M.

Objective  To help students develop their ability to use attending skills sets #2 and 43
through instruction and observation and by use of case study scenarios in
class

Twenty-five men artived on time  One man was late because of his work
assignment. One man had asked to be excused because his football team was playing, the
director gave him the material and some instructions for the following week, expressing
that he would be missed  One man left carly  Five men were absent, and the director was
told that two of them had dropped out  In all, twenty-six men attended the third session,
including the one who was late

Prior to the beginning of the program, the man who had kissed his fellow
participant was walking up the hall. The director extended his hand expecting a
handshake, but the man shook his head and asked that the two of them do what the
director had suggested in the last session (implying that we should avoid a handshake and
verbally communicate the intention of the handshake)

The director agreed and responded, "Your smile is encouraging. [ envy it
somewhat, for I do not know that I could carry the same kind of confidence if our
positions were reversed "

He said something similar to: “The Lord gives strength *
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The director said, "Indeed, whatever strength that 1 could muster would have to
come from the Lord. It is a great strength to be able to trust the Lord in this place.”

‘The man noddced, smiled, and said, “Ok. (pause ) Fine " He scemed to be lost for
words.

The director returned the smile and nodded. then the director lifted his hand and
stretched out the palm of his hand toward the door, "We're going to make it, you know.
These have been some good scssions, haven't they?"

He nodded.

The man had been in prison for ten years and had been sheptical and cynical
towards most authority since his coming te this prison a year ago  The above interaction
scemed helpful to him in validating what the director had suggested in the last session
Since he was a very dynamic person to whom many of the younger men looked, having his
validation scemed to be worth much toward helping some of the other men open up and
accept the program more sincercly

After a prayer and from overhead #3.1  Devotion #3° You Must Love Your
Brother, the director led the devotion for the day  The men seemed to enjoy the devotion
For several men the devotion appeared to be a very insightful experience, as though they
had never previously thought about the impontance of listening in love in the manner in
which they were being trained

The review of 62.7a; Assignment #2: Attending Skills #2. Reflecting Verbal
Content indicated that several of the men had difticulty grasping some of the exerciscs
Those men scemed cither unable or unwilling to understand the meaning of “reflect” verbal
content. Though most of the men had appeared to understand the concept, most of them

did not record an actual instance of another person "reflecting *
pe g
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The review of #2.7b: Assignment #2. Discrimination Exercise and the expent
responses indicated that most of the men were trying to judge which response was the
most cthical rather than which response was the most helpful  Of the three scenarios,
thirteen chose the best response once, three chose the best response twice, and two chose
the best response for all three scenartos Twelve correctly chose the second best response
once

Because the current day’s sessian was going to focus on the retlection of feeling,
the men were told that the best response in all of the discrimination exercises would at
least indicate some kind of reflection of feeling  The men were encouraged to look at their
responses on the two excrcises and compare their responses to the responses of the
experts  They were encouraged to try and examine how they had decided upon the
choices they had made, and several seemed to be curious cnough to tollow through on the
encouragement

The presentation of #3 2. Bad Listening Habits clicited a small amount of
discussion  All of the men had encountered bad listening and had been guilty of the same.
Shortly before this presentation, the dircctor had taken an emergency call, and during the
presentation of #3.2 the director became distracted--perfectly illustrating bad histening
habits as he explained #3 2. That instance of modeling bad hstening proved insightful and
humorous for the men

At the beginning of the presentation and discussion of #3 3. Four Kinds of
Listening, there was some boredom and some visible expressions of a small degree of
contempt The contempt seemed to be over the use of the words "discriminative,
cvaluative, and appreciative,” as though these were attempts by the director to impress the
participants with his education The explanations of the first three Kinds of listening

scemed to be explanations of the obvious to the men  The men appeared to tolerate the
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dircctor, even condescend to him in the presentation of his program. The ready assent and
little discussion gave the director the feeling that the men felt confident in these kinds of
listening.

Once the explanations of the first three kinds were compared to the fourth kind of
listening--empathic listening—-the men perked up again as though they were again
cnlightened, cven shocked. \When the connection was made that the first three kinds of
listening were intrinsic and sclfish and that empathic listening was extrinsic and selfless,
the expressions and attitudes of most of the men changed immediately. A brief
explanation of intrinsic and extrinsic was necessary.

\When the men had scanned the four Kinds of listening on their handouts, they had
not realized that empathic listening was in a category separate from and in great contrast
to the first three kinds of listening.  What became apparent was that the men had thought
that the first three kinds of listening were the most noble. Since these kinds of listening
scemed to be more congnient with their own methods of listening, their methods of
understanding appeared to be aftirmed by what they initially felt was the pedantic
presentation of the director.

When the intrinsic and scltish nature of the first three kinds were compared to the
extrinsic and unselfish nature of ecmpathic listening, there appeared to be a small degree of
thoughtful reconsiderations by several of the men.  With the immediate change in attitude,
the men focused intently upon the explanation of empathic listening. The discussion of
cmpathic listening was not only an inculcation of the discussions of #1.7b: What the
Professionals Say About Empathy. but the discussion seemed to make clear that listening
without judgment was a truly valuable way of relating and being with someonce.

After the break, the men were ready to talk about feelings. The men's exuberance

waned quickly with the presentation of #3.4: Feeling Faces. Several men became silent
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and stolid, others scemed to relax  The fecling faces appeared to be a bit cantoonish and
silly to most of the men. Even through the discussions of #3.5a-¢. Categonized Fecling
Words and #3.6: A Continuum of Feeling Words the men did not seem very willing to
participate. Most of the men did not seem to value the distinction between the categories
of fecling words.

A few men seemed to grasp the intellectual value of the words for building their
vocabularies  However, most of the men did not seem to value the words as aids in the
expression of their own feelings  Only a few of men seemed to make the connection that
the depth of his sclf-understanding was proportional to his ability to precisely express his
own inner fecling  Likewise, the greater the ability to express onc’s own inner feeling was
proportional to onc's ability to more accusately reflect another person's inner fecling in a
helping situation. A few others seemed to catch on after further explanation

The director added some extemporancous explanations to the lesson plan - The
men were told how a deeper understanding of self was a prerequisite to understanding
others. Morcover, the ability to articulate and explain their deep understanding of their
inner sclves would pave the way for them to articulate an understanding of another
person's inner hurting world  They were told this was the essence of empathy.

About fifty percent of the men scemed to grasp that understanding themsclves was
a prerequisite to understanding others  The others scemed to be doubtfusl, tolerating the
discussion and remaining silent A few seemed not to care very much at all about the
discussion of feelings.

With the presentation of #3.7: Six Reasons that Inhibit Sclf-Disclosure the men
scemed to tolerate this as much as they did #3.3 Four Kinds of Listening  No one was

inclined to speak frecly about inhibitions to self-disclosure. A few participated, but the
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participation did not scem sincere, as though a few were just wanting to help the program
session progress.

In doing the cxercises of #3 8 Listening to Your Own Feelings and Emotions, the
men scemed to cooperate and participate with each other.  As has been noted, a few men
were slow and labored through the exercise with long responses  Some were lively in
their sharing with cach other. A few of them got confused and thought that they were
supposcd to choose from the existing lists rather than use the list and find some fecling
phrases of their own

Almost the same thing happened when the men began doing the role-play exercise,
#3.9. Responding to Others Exercise #1. A few of them got confused and thought that
they were to use the words from the example in their own responses  Most of them did
the exercise with few inhibitions  When the director facilitated discussions on the exercise,
most of the men were willing to share their viewpoint on how the persons in the exercises
were feeling. Those who shared were correctly identifying feelings, and this became a
great opportunity for the director to aflirm the men in their correctness

Since the class was running about twenty minutes over, those who had finished
carly were getting restless  The director had to end the exercise and begin to instruct the
men about the assignments for the week  Because the men had gone through two
assignments already, several of the men felt confident and appeared to fecl as though they
did not nced to hear this again

As the director brought the session to an end, over half the men were preparing to
teave. All of them began discussions of some sort, and the director felt like he was talking
to a wall.

* When the director said rather loudly, "1 feel like no one is listening,™ most

cveryone got quict. A few men smiled broadly. The director told them that since a good
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number of the men had had some trouble filling out the first part of the homework exercise
in the previous two assignments, he wondered if they would like to hear some brief
instructions on what was expected on this exercise  The men listened, and a couple of
them asked a few questions for clarification

The men left excited but distracted  Though the program had been hard work tor
scveral, excitement about the program had grown  Scveral said that they had used some
of the listening skills and that the results were manvelous  There was no negative
comment

The third session scemed to accomplish the session objectives  Attending skills
scts #2 of reflecting content and #3 of reflecting feelings seemed to be adequately
understood  The men seemed to understand the basic empathy formula for the reflection
of fecling (you scem to feel [insent fecling] because {inseit experience])  The men seemed

motivated to do the exercises for the following week

Day 4,_August 31, 1996 _12 00-3 00 P M,

Objective. To help students understand their interpersonal style and develop their
ability to use appropriate self-disclosure with the attending skills through
instruction and observation and by usc of case study scenarios in class

Twenty-three men arrived  One man was late because of his work assignment  In
all twenty-four men attended the fourth sesston

Four men had communicated that they had dropped out of the program, leaving
twenty-nine men in the experimental group  Four men were absent. One man connected
with the director and arranged 10 get the material to study because he was having a family
visit and could not attend the fourth session.

After a prayer the director led the devotion for the day from overhead #4.1-

Devotion #4: Give of Yourself. The men scemed attentive to the devotion.
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The devotion was meant to help the men see a scriptural justification for self-
disclosure. The concept that "loving” their brothers included the sharing of the heart and
innermost feelings seemed to be a new understanding for many of them. While most of
them prized love and being loved as prominent Christian virtues, most of them struggled
with how to love and trust in the prison environment  Without giving up the necessity off
distrust, the men seemed to come to understand the necessity of self-disclosure before any
kind of fricndship could be maintained.

The men were very reluctant to share any responses during the director's follow-up
of #3 10a. Assignment #3  Attending Skills Sct #3 There appeared to be cither a
misunderstanding about the assignment or about the nature of sharing feclings in general
Afler a moment of silence, the director gave a little encouragement, and one man shared
OF all of the excrcises the men had done, this exercise had the least participation thus far in
the program  With regard to the sharing of intense feelings with another, no one shared an
incident. In the descriptive section of assignment #3.10 about observing others, again,
only onec man shared, and again, there were no observations of a response to an intense
feeling.

From the responses on #3 10b Assignment #3° Discrimination Exercise, the
director recorded that in the three scenarios ten men chose the best response once, nine
chose the best responses in two scenarios, and six chose the best responses in all three
scenarios. The number of correct choices seemed to indicate that many of the men were
beginning to understand the essential meaning and use of the basic empathy formula

The director gave an introduction to the |nterpersonal Chegk List in the
presentation of #4.2a-¢. The excrcise was casy for the men at the stant, and they readily

participated. In the calculating of the "DOM" (dominant) and "LOV* (loving) scales,
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scveral of the men did not have the math skills. With three calculators supplied, several of
the men helped others finish the scales. The check list took considerable time to complete

According the lesson plan, the director intended to enlist the aid of a couple of
freeworld volunteers to help the participants with the calculations  But the director was
unable to sccure any volunteers for the Saturday time frame.

Most of the men were surprised at how their scores were graphed on the two
profiles  One man did not want to graph his at all. from the director’s observation, his
scores appeared to reveal him as considerably more dominant and hostile than he
perceived himself to be, and he was aware of how this would look on the graphs  Another
man thought quite well of himself because of his high scores, but he felt bumihiated when
he found out that having high scores all around meant a low level of accurate self-
awarcness  Some of the men were pleased

After doing the check list, the men seemed bored and restless  Even though there
had been a break, their motivation secemed low and many appeared tired

The above boredom seemed to be the reason for the low attention given to #4 3
Some Rules of Self-Disclosure  The presentation of #4 3 was tedious and seemed to add
boredom to the men

When the director ted the men through #4 4 Self Disclosure Exercise, most of the
men participated, though some were reluctant  Scveral men were ready to leave. Three
men were so restless they could not concentrate, and they almost became distracting
Using their own experience with the case studies provided the men with an opportunity to
talk about their own feelings  This was hard for most of the men. Many enjoyed sharing
about themselves, but few actually shared any deep feelings.

After the check list and the disclosure excercise, the director discerned that few of

the participants (if any) had ever before tried to articulate their feelings so intently and in
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such a controlled manner. Though a couple of the more gregarious participants found the
excrcises fun, most of them found that looking at their feclings was tiring  Most of them
struggled for words beyond the basic categories of "angry,” “sad,” and "happy * Several
of the men scemed surprised at their own struggle for more accurate words to describe
their feclings  Another reason for the inhibition may have been limited vocabularies

The fourth session scemed to accomplish the session objectives. At the end of the
session, the director felt as though too much time might have been given to the
Interpersonal Cheek List  But the overall impact scemed to be positive, for the impression
was that the men learned about themsclves and about the overall importance of self-
knowledge as a prerequisite to understanding others

The director gave a bricf overview of the week's assignmient  The s o seve o

willing to follow through with the assignments

Day §,_September §, 1996012 00-3 00PN

Objective: To help students undesstand the basic concept of empat:y and develop the
ability to use accurate empathic skills through instruction arid «<bervahay
and by use of case study scenarios in class

Two more men had dropped out of the program  These deletions brought the
experimental group to twenty-seven men on the attendance list

Having been able to call the men out carly, the session was able to start on time
Twenty-four men arrived on time  Two were delayed and about ten minutes fate, and one
was a little over an hour late because of his work assignment. In all twenty-seven men
were present.

After a prayer the director led the devotion for the day from overhead #5 1
Devotion #5: From Where Love Came & Why We Love. The presentation of the

devotion went smoothly. One of the most essential points of the devotion was that since
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"God loved you first” then you ought also to "love your brother first." The men scemed
to accept the premise, and they seemed to understand that the Christian had the
responsibility to drive out fear.

The thesis was' by walking in the shoes of another and listening to his or her
struggles of the heart, the Christian expressed love and broke down barriers  This thesis
and the devotion went over well with the men and seemed to adequatcely sct the stage for
the review of the previous week’s assignment

The men did not want to share very much about #4 5a: Assignment #4. Sclf-
Disclosure. One reason may have been that the correctional officer monitoring the
building sat in the room, and this was unusual since all of the previous ofticers had
remained in the office across the hall He was a young ofticer, and the director pereeived
that the oflicer thought he was just doing his duty  The ditector also thought that the
oflicer may have been interested in the devotion and topics being presented  But the
director perceived that the men felt like their space had been invaded, so they were
inhibited in their sharing

The director’s several encouragements to share observations from #4 Sa were met
with blank stares and silence. After waiting for about a minute, one man seluctantly
shared, then another. Four men shared some very personal self-disclosures and a few
intense feclings. That surprised the director, especially since the sharings followed an
initial resistance.

The director collected the scores on #4.5b° Assignment #4: Discrimination
Exercise. In the three scenarios, four men chose the best response once, eleven men chose
the best response in two scenarios, and one man chose the best response in all three

scenarios. Many of the men correctly matched the second best responses in one or two
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scenarios. The choices indicated a continued struggle with the concepts of non-
judgmental listening

Throughout the discussions of #3.5b. Assignment #4  Discrimination Exercise,
the men seemed to be grasping the nature of empathy.  This seemed especially so with
regard to the men's ability to identify the judgmental or investigative role of helpers that
were represented in the worst responses in assignmient four

The empathy question was presented in 5 2a Scriptural Overview of Empathy
The empathy question was on the knowledge assessment pretest, and that question was
onc of the topics of confusion during the pretest discussions  In the light of the previous
lessons and discrimination exercises, the director perceived that most of the men
understood the question. The men were understanding the connection between shared
feelings and empathy.  As the director facilitated discussions through overhead #5 2, the
men were eager to participate, volunteering to read and comment on the scriptures

The director presented and commented on #5 2b - Overview of Empathy Behavior
The men seemed to accept the distinction between accurate empathy and advanced
accurate empathy (respectively. AE-1 and AE-11), especially as the director recalled some
of the examples the men had shared trom assignment four. Because of the depth ot 45 2b
the men were encouraged to reread this handout several times throughout the week.

The atmosphere of the room had become quiet  As though most of the men were
thinking or speculating, the director thought that the men would profit from some
cncouragement on the journey of empathy or the making of empathic communication
scem like a journey or adventure

The director talked about the difficulty of exploring unknown territory. But
despite the difficulty and challenge that was inherent in exploration, there was no more

"unknown" territory left to explore The only unknown territory left was the hearts of
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men and women. The director elaborated on the journey of getting close to others, for
that journcy was the most noble as well as the most difficult. Empathy was presented as
the key ingredient. The illustration seemed to be well received by the men

With the presentation of the role-play exercise, #5.3° Responding to Others
Exercise #2, the men divided up and began to work through the exercise A few
misunderstood and failed to use the formulas for reflection that were made available to
them on the bottom of their handouts  Strangely enough though, duning the discussions
many of the men shared some accurate and advanced accurate empathic responses

One man gave a clearly non-cmpathic response. Even as he quoted his response,
he and several others recognized the response's coldhearted nature A few smiles and
comments made this a great example of a judgmental and advice-giving comment  This
was made all the more clear by the man himself when he articulated quite well many of the
feelings of the person in scenanio three.

At the close of this exercise, the director encouraged the men to think about the
empathy question and asked them to repeat the empathy question several times  The
director also asked the men to think about the three levels of good responding (responding
to content, to feeling, and to meaning) and the empathy formula (you seem to feel [insert
feeling] because [insert experience])  The director asked the men to repeat those several
times. They scemed confident in their responses.

The director presented 5.4a Some Prerequisite Scriptural Values of Empathy and
5.4b: Some Prerequisite Values of Empathy & Their Behaviors. The men were asked to
read the various portions of § 4a and then 5.4b. The men scemed to understand most of
the concepts, with the exception of the word, "pragmatic,” which seemed to be strange to
them. With the scriptural foundation in 5 4a, the men readily accepted Egan’s definitions

inS.4b,
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A lot of information was presented S 4a and § 4b  Even though the men

acknowledged the presentation, the director perceived that the amount of information
scemed to be too much for the men to assimilate in the presentation  The director
encouraged the men to reread and study their handouts during the week.

With the presentation of #5 S Responding to Others Excrcise #2, the men divided
up and began to work through the exercise. Most of the men understood, but a few still
failed to use the formulas for reflection at the bottom of their handouts  Yet again duting
the discussions, several of the men gave accurate and advanced accurate empathy
responses

The doing of 45§ Responding to Others Exercise #3 so soon after the men had
done #5 3: Responding to Others Exercise #2 seemed to inculcate some of the fearning
the men had grappled with an hour catlier in #5 3 Though the director did not look a
cach man's work, the director perceived that most if not all the men were using the basic
cempathy formula  This inculcation seemed very productive and well accepted  The men
seemed to be getting interested in their own learning and to be taking on the challenge of
cxhibiting empathy

The assignments for the upcomir  wvck wene discussed  The men felt confident
from having followed the same format fo: . < wwous five weeks

The director showed the men the covers that would be attached to their material at
‘the end of the last session The director also showed the men the blank diplomas that he
had constructed for the men at the end of the seminar. The men were very pleased with
them

The fifth session seemed to accomplish the session objectives  Most of the men

scemed to understand basic empathy, and the director observed that many of the men were
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beginning to understand the distinctions between accurate empathy and advanced accurate

cempathy. The men seemed motivated and excited to do the excrcises for the next week

Day 6:_September 14, 199612 00-3 00 P M

Objective. To help students develop their ability to use advanced accurate empathic
skills through instruction and obscrvation and by use of case study
scenarios in class

Twenty-five men arrived  One man had approached the director carlier in the day
and explained that he might be late because of a family visit, and it turned out that he was
indeed over an hour late  Another man arrived an hour late because of hic
assignment. In all twenty-seven men attended the sixth session

After a praycer the director led the devotion for the day from overhiead #0 1
Devotion #6° If One Part Suffers, Every Part Suffers The men seemed to accept that
cmpathy was biblical: especially ia thie light of 1 Cor. 12 26 The men seemed to
understand how this verse applicd to the lessons on empathy and the communication of
empathy to a hurting person

The director also added an illustration not contained in the lesson outline A
number of the men were martial arts fans  In a movie by martial artist Chuck Norris,
Norris was in an apartment with a woman police officer who had just experienced the loss
of her male partner. The male police officer was killed by a pang, and later in the movie
Norris would vindicate the woman officer’s loss

For the time being the woman officer was grieving the loss of her partner  She
was whimpering and crying  As Norris observed the woman crying, he was at a loss for
words.

Finally, as she continued to cry, Norris asked, "Should I leave the room?”

She shook her head no.

Dy
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This scenarnio illustrated a poor communication of empathy  Norris obviously
cared about the woman. He wanted to help her. His intentions were all noble and caring
But though he was caring and wanted to help the woman in her grievous loss, the best that
he could do was offer to leave the room.

The men understood the significance of the illustration and the point the director
had madc. Norris leaving the room would have been better for the woman and more
caring than if Norris had judged her grief or denied her the right to grieve with words hike,
"don't cry,” "I'll get'em.” "it'll be all nght,” "you'll get over it,” and so forth

The director ashed the men how much mote comforting Norns could have beenif
he had just known the empathy formula  "Even though a helper cares about a hurting
person,” the director said, “that does not mean that the helper will be able to help ™ The
men seemed to be encouraged, and the empathy tormula scemed to have gained more
credibility as a result of this illustration

The director led the men through discussions of the previous week's assignments
Most of the men did not want to share their responses trom the first part of #5 6a
Assignment #5. Accurate Empathy  After some prodding and patience, one man shared
how an officer did not use empathy  Of the three men who eventually shared, none of
them had actually written down the words of their observations  The same was true for
the other parts of 45 6a

Of the three scenanios and the four responses to cach scenario in 45 6b.
Assignment #5: Discimination Exercise, six men correctly chose the best response one
time, and nine chose the best responses in two scenarios  Many of the men had switched
the best and sccond best responses  The choices of the men indicated a continued struggle

with the concepts of cmpathy.
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The discussions of the discrimination exercises were lively. As soon as the director
showed the men the expert responses on the overhead screen, the director perceived that
the men began to ponder their own responses in the light of the expert responsces

Over the course of the weeks, the men seemed to be less and less defensive over
the discrepancies between their responses and the expert responses During this session,
there were no defensive words

The men were encouraged to discuss the appropriatencss of the expert responses,
and the director explained a few of the suppositions underlying some of the expert
responses  The men appeared to accept the reasoning behind the expert responses

A break was given to the men  The director overlooked the planned exercise in
the lesson plan calling for a review of #5 2b Ovenview of Empathy Communication
That clement was bypassed by accident

After the break, the men cagerly proceeded to do the role-play excrcise, #6 3a
Responding to Others Exercise #4 Most of the men gave an empathic response that
correlated well with the expent response given on #6 3b  Expert Responses to #4
Scenario 49  One man shared a response that was clearly unempathic as an example to the
class of how not to do it, and this received some humorous and affirming remarks

Before the presentation of #6 4. Empathy - A More Clear Reflection, a man ashed
about the difterence between accurate and advanced accurate empathy in reference to the
discrimination exercise. Though the man's question almost scemed sarcastic, the director
proceeded as though the man meant well and just had not made the connection between
the previous two lessons

The dircctor proceeded 1o present #6.4: Empathy: A More Clear Reflection and
told the man that this handout and discussion was going to discuss the very point of his

question. As the director placed the overhead on the projector, the director pointed out
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that the man had been making the distinction when he chose the best expert response in all
of the discrimination cxercises

For that man and a few others the above clanfication seemed to be a revelation,
and the level four expert responscs were scen in a new way. The men seemed to
understand in a more practical manner the caleiences between AE-Land AE-11. The men
had in their posscssion the very distinctions between AE-T and AE-ILin the form of the
discrimination excrcises and the expert responses

During the time the director was explaining #6 Sa: Responding to Others Exercise
#5, some of the men began to work through the role-play exercise even before the director
had finished his explanation  That instiative indicated some of the sustained motivation
that the program had developed  Whereas in the first couple of sessions most of the men
were leery of doing some of the exercises, during the current session most of the men had
come to sce the exercises and the learning as more enjoyable and less threatening

When the director led the discussion about scenario #12 of #6.5a, thice men
shared some AE-11 responses The men's responses were simifar to the expert tesponses
presented on the overhead screen in #6 b Expert Responses to #5 Scenario #12° The
similarities between the responses shared by the men and the expert responses served to
aflirm the men - Two of them sat up in their chairs and exhibited even more attention, if
not alittle bit of pride  The dircctor observed that they felt very encouraged about their
esponses.

The expert responses included two AE-1 and three AE-11 responses  One man had
shared a response that was almost identical to the AE-11 response of the expert As the
difference was pointed out between the inmate's AE-11 response and the expert AE-I and

AE-1l responses, the excercise aftirmed the leaming of all of the men through the exercises
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The director presented #6.6: Empathy Being More than a Skill & the Anti-Helper,

but the explanations of this overhead scemed to distract from the thought processes that
the previous exercise had appeared to generate. The director perceived that #6 6 mighe
have been more information than they could assimilate. So the director went overt -
scveral reasons that empathy was "more than a skill” and proceeded quickly to the
clements of the "anti-helper.”

Time had run out, and the session was being extended beyond the scheduled time.
Since the men had come to understand the homework exerciscs, only a couple of minutes
were spent explaining #6 7Ta- Assignment #6° Advanced Accurate Empathy and #60 7b
Assignment #6. Discrimination Excrcise. The most essential point, the men were told,
was that they should try and write "the words used™ by the person they were observing for
assignment #6.7a.

In closing, the director encouraged the men to think about the empathy question
and asked them to repeat the empathy question several times. The director also asked the
men to think about the three levels of good responding and the empathy formula

The sixth session seemed to accamplish the session objectives  The men seemed
to understand the distinctions between accurate and advanced accurate empathy, and the

men seemed motivated to do the assignments for the week

Day 7. _Scptember 21, 1996, _12:00-1 00 P M

Objective: To help students to further develop their ability to use advanced accurate
empathic skills through instruction and obscrvation and by use of case
study scenarios in class

Twenty-five men arrived. One man had decided not to come, but later in the week
he made up the exercise and completed the assignments. One man was an hour late

because of his work assignment. In all twenty-six men attended the seventh session.
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Most of the men seemed excited that this was the last day. Many expressed some
sorrow that this was the last day, wishing that it could go on indcfinitely

After a prayer, the dircctor led the devotion for the day from overhead #7:1:
Devotion #7. LOVE: The Most Excellent Way Despite what appeared to be some
anticipation from the men, there was some tension in the air. No onc seemed tired or
bored. Though the men did not appear to be distracted, they nevertheless did not seem to
be focused cither. The room was with filled with encrgy that did not seem to be directed
toward the director or the program

Latcr in the week, the director found out a possible source of the tension he felt
from the men. In the cancellation of the chaplaincy department hospitality program, three
trustees from the administration building had been disciplined and removed trom the
administration building (probably receiving a severe reduction in status and other losses)
The news had spread quickly throughout the unit, and maybe the men were trying to
attempt to discern what the director might have contributed to the discipline

Nevertheless, the director proceeded on with the devotion  Though the day's
devotion was a little longer than the presious ones, the men seemed to follow along  The
director spoke enthusiastically about love and the connection of love to listening

The men appeared 10 accept the essential point of the devotion: that all of the
techniques of the program were employed in vain if they were employed without love
Anything done without love had no true value  Another point made was that listening was
an essential part of love: not the whole of love, but a significant part of one's expression
of love.

During the facilitation of 56 7a; Assignment £6. Advanced Accurate Empathy,
initially no man was willing share any observation of the poor use of empathy. After about

a minute, one man shared  Then a couple of men shared the examples of empathy they



321
had observed and had usced themselves  As in the previous sessions, most of the men were
reluctant to share.

About midway through #6 7a, Chaplain Alex Taylor ammived to observe and review
the scssion as an expert in the ficld of criminal justice chaplaincy. The director had asked
Chaplain Taylor a few months earlicr if he would help with the project  He conceded
gladly and felt comfortable from the beginning

In the two scenarios and four responses in 86 7b. Assignment #6° Discrimination
Exercise, ten men chose the best response to one scenario, and tifteen chose the best
tesponses in both scenarios. Eleven men corroctly matched the second best responses in
one scenario, and eleven men correctly matched the second best responses in both
scenarios The choices of the men indicated progress with the concepts of empathic
responding

As the men alternatively read the response leads from 7.2 Other Kinds of
Empathic Response Leads, the room livened up - Some struggled more than others, but
every one of the men was able to place an appropniate feehing word in the right place to
complete the responses.

As the men read, a few of them encouraged Chaplain Taylor to participate A rush
of laughter filled the room when Chaplain Taylor responded to number twenty-four, "Very
much fecling . with the statement "Very much feeling embarrassed * The
statement was apropos and so spontancous that the men were encouraged and began to
exhibit a similar spontancity.

After the presentation of #7.3a. Some Common Mistakes, the director ted the men
in doing #7.3b: Some Common Mistakes Exercise. After the men completed the excrcise,

the director went over #7.3b; Some Common Mistakes Exercise Answers. As the
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director facilitated the discussion, the director perceived that many of the men had not
done very well.

However, as the director explained each answer, the men appeared 10 accept the
reasoning in a thoughtful manner. From the facial expressions and verbal affirmations of a
few men, the reasoning behind the inappropriateness of the negative responses appeared to
be a significant insight

Because the men had by this time completed five similar exercises, the presentation
of the role-play excercise, #7 4a: Responding to Others Exercise #6, went very smoothly
As though they looked forward to doing the exercise, the men proceeded to pair up and
work through their parts

When #7.4b  Expert Responses to #6 Scenario #15 & #16 was presented, most of
the men had given at least a basic empathic response. When the expert responses were
discusscd in terms of accurate and advanced empathy, most of the men took the time
necessary to write down from the overhead all of the expert responses to scenarios
number fifteen and sixtcen

Because too much time had elapsed, the representations of #1 4. Listening Self-
Knowledge and #1.7: \What the Professionals Say About Empathy were passed over. The
director proceeded to lead the men through #7.5  Discerning Empathy from Sympathy
The men were amused by the director’s explanations of the differences between empathy,
sympathy, and identification

At the time of the presentation of #7.5, Chaplain Taylor was sitting in the front
next to the director. Some light commenting ensued about the example and some quick
and rather half-scrious responses to #7.5 were spontancously exchanged between the men,

Chaplain Taylor, and the director.
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One tongue-in-cheek remark by Chaplain Taylor was taken seriously. The men
apparently had not read the #7.5. As the director explained #7 5 from the overhead,
reference was made to two previous remarks in the spontancous discussions, clearly
indicating "sympathetic”™ as opposed to "empathic” remarks. With the examples in 47.5,
the differences between empathy, sympathy, and identification were made all the more
poignant. The exchanges appiared to be a powerful class experience

The men were ready for the role-play exercise, #7.6a° Responding to Others
Excrcise #7. They proceeded to pair up and work on scenarios seventeen through twenty

When the director facilitated discussion of #7.6a Responding to Others Exercise
#7 Scenarios #17-20, most of the men had recorded a good accurate empathic response
A few men shared a few advanced accurate empathy responses  When the director
proceeded to explain the expert responses to the scenarios, most of the men received some
aflirmation in how their responses were similar in depth of feeling to the responses of the
experts. As further evidence of interest, most all of the men copied all of the expert
responses onto their papers for further reference

With the presentation of overhead #7 7. The Last Frontier, the director simply
read from the handout and pointed at the overhead screen in reference to several points
The men were encouraged 1o view listening as an integral part of love and living

Alcr #7.7, the table of contents was passed out to all of the men  The table of
contents contained references to all of the handouts listed according to title and number.
The men were encouraged to look at the three pages of the table of contents and look at
how far they had come. They were encouraged to look over the material in the years to
come.

In closing, the director presented the final handout, #7.8° Where to Go from Here

Towards Wisdom. On the bottom of the page of several pivotal and information laden
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handouts, the director had placed an application of the listening principle, '™ and these
were summed up on #7.8, with the respective handouts footnoted. The men were
cncouraged to look at the collective applications of the listening principle. As the
scripturcs in #7.8 were read through, the importance of using wisdom was accented  The
men scemed to accept the encouragement and the challenge to make listening a lifelong

lcarning process.

19 The listening principle: *When Love and Listenmg are divided by Wisdom,
Liberation results *



APPENDIX 9
POSTPROGRAM INTERVIEW QUESTIONNAIRE

Two postprogram instruments were used the Postprogram Intervicw
Questionnaire (P1Q) and the Postprogram Helpee Follow-up Questionnaire ' Both
questionnaires were constructed by the director and approved by the director’s committee
chairman prior to implementation of the project - One change was made afler approval and
after implementation  the various questions on each questionnaire were enumerated to
facilitate data collection and the construction of the evaluation  The data from these two

questionnaires were reponted in chapter 3

(V] .
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Postprogram Interview Questionnaire

Namc: TDCl4: House. _

1

How would you define empathy?

)

. What helped you the most?

Has this program helped you become a better listener? (cirele one) Yes  No

How?

What helped you the least?

During the weeks of this program, have you noticed any improvements in your

ability to relate to others? (crcle one) Yes No  If yes, one instance

On Relationships

What is the foundation for starting relationships?

What is the interpersonal bridge in relationships?

How are connections made in relationships?

On a scale of 1 1o § rate the level of improvement (1 = none, 3 = moderate, $ = great)

In light of my panticipation in the helping skills program: (circle vne)

1 feel the program has improved my listening skills .. .. . ... 1 2 3 4 5§
I feel that my relationships will improve ... . ... ..... 1 2 3 4 5§
I feel that 1 can understand people better . ... .o 12345
I feel more confident in being able to help people ..o 12345
L understand the importance of reflecting ... ... 123 45

What did you learn about listening that you did not know before?
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9. Inthe light the program, what area of your lifc would you like to improve the

most?

10. What was the best part of the entire program?

11. What was the worst part of the entire program?

12. If you could add onc thing, what would that be?

13. If you could take onc thing away, what would that be?

14. Why is empathy and listening important?

15. What happens when a helper gives understanding to a hurting person with problems?

16. What other comments do you have about the program?

17. Impressions of Intenviewer

On a scale of 1 to 5 tate the impression (1 = no/nonc, 3 = moderately, § = greathy)

1 feel that the participant {circle one)

Gained some understanding aboutempathy .. ... ... ... 1 2 3 4§
Understands the importance of empathy and listening ... RN 1 23458
Undcrstands the importance of communicating understanding ... 1 2 3 4§
Was sincere about his cfforts at leaming how to help ... 12345
Feels he can better help others by listening ... e 12345

18. What is the gencral impression of the effect of the program on the panticipant”

A R A Thanks for vour help and participation. * % *



APPENDIX 10
POSTPROGRAM HELPEE FOLLOW-UP QUESTIONNAIRE

Two postprogram instruments were used  the Postprogram Helpee Follow-up
Questionnaire (PHFQ) and the Postprogram Interview Questionnaire % Both
questionnaires were constructed by the director and approved by the director’s commiittee
chairman prior to implementation of the project. One change was made after approval and
after implementation the various questions on each questionnaire were enumerated to
facilitate data collection and the construction of the evaluation  The data from these two

questionnaires were reported in chapter 3

2 :
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Postprogram_liclpee_Follow-up Qugstionnaite

You can help the chaplain understond how you feel about the helpers and the helping skalls program
Your honest anvuers will be greatly appeeciated

1. How many of the helpers do you see and talk to at least once a week?

Of those, generally, do you feel that they relate to you better? Yes No

Think about the helpers who have gone through the program  Pick out a helper with
whom you have the most contact  Then answer the following questions to the

best of your ability

t9

. How long have you known this helper”?

‘-t

How often do you talk to this helper?

4 Onascale of | 1o 4 rate the following

1 = noamprovenwent, 2 = improved. but barely noticeable,

3 = noticeably improsed. 4 = gecatly unproved

—~Do you feel (cercle one)
That the helper has improved hisability tobelp . .. ... 1 2 3 4
That the helper listens better ... e 2304
That the helper understands you better .. e 2304
That the helper has more insight aboutyou ... .. . .. . 1234
Morceat cascaround thehelper ... . ... ... .1 2 3 4
More free to share withthe helper . . 1234

5. Were you aware that the helping skills program was going on? Yes No (crcle one)
6. Do you have any comments about the general effect of the helping skills program (on
participants/unit/ctc )?

A A A A A A

Thanks for your help and participanon



APPENDIX 11
DATA COLLECTION WORKSHEETS

The following worksheets were created to facilitate the collection of data and the
scoring of three tests the Counselor Response Questionnaie.'” the Responding
Quc_g;immai_rg.““ and the discrimination excrcises  The three worksheets were named
accordingly. item 1 Counselor Response Questionnaire Worksheet (CRQW), item 2.
Responding Questionnaire Worksheet (RQW), and item 3: Discrinination Exercise
Worksheet (DEW)

The CRQW and the REW were used to collect data from the pretest and the
posttest scores of the control and experimental groups  The data from the CRQW pretest
scores were used 1o help divide the control group from the expenmental group as was
explained in chapter 2. The data from both the CRQW and the RQW pretest and posttest
scores were used in construction of part of chapter 3

The DEW was used 1o collect data from homework assignments given to the
control group participants during the first six program sessions  The participant's DEW
scores were recorded on the following day and reported in the daily pastoral observations

. . s
and reflections that were kept by the director 193
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Name:
Test #l Resp. Score
I A__(2)
Bn__(1)
C_ B __
Total 2 A__(3)
+20 B__(1)
C_()____
T A
B__(3)
C__(M___
40 A (3)
B__(Q)
B__(____
$: A (Y
B3
C )y .
Test #2 Resp. Score
10 A__(2)
B_(1)
C_(3)__
Total 2 A__(3)
420 B__(I)
C_Q___
A
B__(3)
C__(M___
481 A__(3)
B__(Q2)
B__(1)__
§: A__(1)
B__(3)

C__(___

Item_§: Counsclor Response Questionnaire_Worksheet

13:

i4:

15:

Resp. Score

RX})

Assigned #:

TDC)#.
Resp. Score
A_ (D
B__(Q)
C__(M___
A ()
B__(3)
C_(MH___
A__ (D)
B__(2)
C_03)___
A ()
B (b
C_Q__

A (D)
B__(1)
C__ Q) __
Resp. Score
A__(3)
B__(2)
C_(h___
A__(2)
B__(3)
C_(____
A_ (D)
B__(2)
C_0G__
A__(V)
B__(3)
C_@Q__

: A___(3)
B__(1)
C__Q@___

1:

lj:

14:

15:

A__(Q)
B__ (M)
C__ (V)
A (D)
B__ (1)
C__Q)___
A ()
B___(1)
C_3)___
A ()
B__ (D
C__ (.
A (3)
B__(2)
c_ () ___
Resp. Score
A (D
B__(@3)
C__M___
A__(3)
B__(1)
C__2)___.
A__(2)
B__ ()
C__(3)___
A__(2)
B__ (1)
C__Q)____
A__(3)
B__(2)
C_(M___



Jtem 2: Responding Questionnaire Worksheet

Name:

#1:

TDCJ4:

KeyTest #1 Responses  Test #2 Responses

Assigned #:

1. b 1. l.

2. d 2 2.

3. b 3 k3

4 ad 4. 4

5. ab A3 S

6 ¢ 6. 6

7. b 7. 7.

8 a 8. 8

9 acd 9. 9.
Short Answer [Answers: Content, Feeling, Meaning)
1. l. a l a

b

L)

how would [ fecl?”]
2. Test

2. [Answer: "If I were the helpee and | were doing and saying these things,

2. Test

Pretest score +20

Posttest score +20



Name:

Item 3. Discrimination Exergis

TDCl4,

¢ _Worksheet

The numbers in parentheses are the expent ratings' "4” the highest, and "1 the lowest.

Assign. N1

Resp
Q) __
2(3)___
300 ___
4()___

13 ___
2R ____
3
44

Assign, #2

T@)____
2(h___.
3Q)___
403)___

ta)__
2Q)
33 ___
) ____

13)___
2(1)___
3 __
AQ)___

Assipn, 43

Resp
1) 1.
2()___.
3(__
4

Resp
t(___
2(2)____
3@
43

RX})

Assigned #. o

----------------------------

1()__ 12.
2 ___
JM)__
4(2)___

Assign, 8§

T 13
2
33)
A4

Awign. ¥4

10.

Hn___ .
2 ___
3()__
43)____

............................

1) 15.
2(___
3G ___.
4(4)___

Assign, 86

16.



APPENDIN 12
PROGRAM ATTENDANCE INSTRUMENTS

Three program attendance instruments were used  They included the following

item #1: Last Saturday Announcement; item #2° Attendance Roster (names having been

deleted for confidentiality). item 43 Centificate of Recognition Blanks
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Item #1: Last Saturday Announcement

Texas Depantment of Criminal Justice
INSTITUTIONAL DIVISION

Inter-Oftice Communications

To Date Seotember 2, 1997

From Ch_aplain M.G. Maneas Subject Last Saturday Anncuncement

Congratulaticns! You have come a lcny way in the last six weeka in your
adventure in cmpathy. On the following date we will meet one moce time:

Saturday, September 21, 1996, at 12:00~4:00 MM
This will be the last session of Love, Listening, & Liberation: The Art of
Christian Caring. 1 encourage yocu to study your materials, perhaps reading through
them all at least one mcre time before we meet.
God bless you. ESee you Saturday. Yours in Christ,

Pl IS

Cr.aplain M.G. Maness

$0-2



Item #2: Attendance Roster

LOVE, LISTENING, LIBERATING:
THE ART OF CHRISTIAN CARING
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Item #3. Centificate of Recognition Blanks
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